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Tania Campanelli is from Montreal, Canada. She received a Bachelor of Education 
from McGill University and taught in Montreal before moving to Burlington, 
Vermont. She completed a Master of Education with a specialty in Trauma-Informed 
Education and Mindfulness for Educators. She has spent many summers teaching 
French and English in Switzerland and is currently teaching at The Carol Morgan 
School in Santo Domingo, Dominican Republic.

Dr. Stacy Simonyi holds multiple degrees in education with specializations in 
literacy instruction. She has been an educator in various positions and settings since 
2005 and is currently an assistant professor at Saint Michael’s College in Colchester, 
Vermont, where she teaches multiple courses, including child development and 
trauma-informed educational practices.

Create Classrooms Where Students Feel Seen, 
Safe, and Ready to Learn
Positive Classroom Communities is your practical guide to fostering an environment where every child 
feels ready to learn. Rooted in the trusted CASEL framework, it provides easy-to-implement strategies, 
flexible activities, and compassionate guidance to help students build self-awareness, manage 
emotions, navigate relationships, and make responsible decisions. 

Whether you’re new to Social and Emotional Learning (SEL) or looking to deepen your practice, this 
resource empowers you to support each student’s unique journey—while nurturing a positive, inclusive 
classroom culture.

GRADES K–5

TANIA CAMPANELLI AND STACY SIMONYI

Positive Classroom Communities
Activities to Support Students’ Emotional  
and Social Growth

978-0-325-17991-9  |  224pp

 TE ACHING PROFESSION   >   SEL

https://www.heinemann.com/products/positive-classroom-communities-e17991.aspx
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GRADES K–12

MEENOO RAMI

A Teacher’s Guide to Using AI

979-8-202-09741-6  |  152pp

 TE ACHING PROFESSION   >   Technology, AI

Meenoo Rami has spent her years in the classroom leveraging technology to 
benefit students and her years in the tech sector advocating for teachers and 
students. She is a National Board Certified teacher and National Writing Project 
teacher–consultant who taught English at the Science Leadership Academy and 
other public schools for a decade. At Microsoft, she helped teachers refine their 
practice as a Gates Foundation teaching fellow and led Minecraft Education. She has 
built education and AI products used by millions of learners, bringing a classroom 
teacher’s perspective to the design of technology that supports real learning.

Ethics, Challenges, Strategies, and Prompts for 
Getting Started With and Teaching About AI
A Teacher’s Guide to Using AI is an essential companion for educators navigating the rapidly evolving 
world of artificial intelligence in schools. Meenoo Rami offers clear, specific, actionable guidance to 
help understand, incorporate, and make sense of AI’s role in the classroom, including:

•	practical strategies for using AI to save time, personalize instruction, and communicate with 
caregivers

•	integrating AI into lesson planning, creating and refining assignments, planning curricula, 
analyzing student data, and providing feedback

•	guidance for teaching students about AI’s capabilities, limitations, ethical considerations, and 
potential risks as well as how it can supercharge their learning and agency.

https://www.heinemann.com/products/a-teachers-guide-to-using-ai-1899839.aspx
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GRADES 4 –12

KELLY GALLAGHER

The Teaching Life
An Encyclopedia of Irreverent Opinions,  
Observations, and Advice

979-8-202-09739-3  |  232pp

 TE ACHING PROFESSION

Kelly Gallagher taught at Magnolia High School in Anaheim, California, for 35 
years. He is the coauthor, with Penny Kittle, of Four Essential Studies, as well as 
the best-selling 180 Days. Kelly is also the author of several other books on ad-
olescent literacy, most notably Readicide and Write Like This.

The Desk-Side Companion Every Teacher Needs
Kelly Gallagher is a literacy pioneer known for helping educators teach reading and writing more 
effectively. In The Teaching Life, he synthesizes 35 years of classroom experience into a practical guide 
to help educators of all subject matters navigate the daily challenges of teaching in today’s classrooms. 

Organized from A–Z, The Teaching Life is packed with strategies and candid insights distilled from 
decades of teaching. Whether you’re a first-year teacher or a seasoned veteran, Kelly offers a wealth of 
valuable information on how to manage the kaleidoscope of issues teachers encounter daily, from the 
mind-numbing to the meaningful.

https://www.heinemann.com/products/the-teaching-life-1899841.aspx
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GRADES 4–9

WENDY WARD HOFFER

All Minds on Mathematics
Math Workshop for Every Learner

979-8-202-06747-1  |  208pp

 M ATH   >   Math Workshop  

Senior Director of Content Development and Publications at the Denver-based 
nonprofit Public Education & Business Coalition (PEBC), Wendy Ward Hoffer 
presents workshops for educators nationwide. She is the author of six books, 
including Phenomenal Teaching, Cultivating STEM Identities, Developing Literate 
Mathematicians, Minds on Mathematics, and Science as Thinking. She received 
her MA in Education from Stanford University and earned National Board Certifi-
cation while teaching middle school math and science in Denver Public Schools.

Unlock Every Learner’s Mathematical Potential
Grounded in research and enriched by authentic classroom vignettes, All Minds on Mathematics shows 
how a math workshop can meet every learner’s need for safety, purpose, inspiration, challenge, support, 
and growth in the context of math learning. 

All Minds on Mathematics provides practical solutions for creating engaging, inclusive math experiences 
that spark curiosity, build student agency, and deepen understanding. Wendy empowers teachers to 
design and facilitate effective math lessons that make learning accessible, joyful, and transformative. 
Discover how to unlock every student’s potential and foster a love of mathematics for all.

https://www.heinemann.com/products/all-minds-on-mathematics-1894135.aspx
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WRI T ING

Foreword by Harvey “Smokey” Daniels
KELLY BOSWELL

Everyone Writing
Strategies That Get

How to Become a Better 
Writing Teacher

Carl Anderson and Matt Glover

Grades K–8
978-0-325-13641-7 / 248pp 

BUY BOOK

Every Kid a Writer
Strategies That Get Everyone Writing

Kelly Boswell

Grades K–5
978-0-325-09229-4 / 192pp

BUY BOOK

A Teacher’s Guide to  
Interactive Writing
The Classroom Essential Series

Matt Halpern

Grades PreK–2
978-0-325-13241-9 / 128pp

BUY BOOK

A Teacher’s Guide to 
Mentor Texts, K-5
The Classroom Essentials Series

Carl Anderson

Grades K–5
978-0-325-13281-5 / 128pp

BUY BOOK

A Teacher’s Guide to Writing 
Workshop Minilessons
The Classroom Essentials Series

Lisa Eickholdt and  
Patricia Vitale-Reilly

Grades K–8
978-0-325-10859-9 / 136pp

BUY BOOK

A Teacher’s Guide to Writing 
Workshop Essentials
The Classroom Essentials Series

Katherine Bomer and Corinne Arens

Grades K–5
978-0-325-09972-9 / 136pp

BUY BOOK

A Teacher’s Guide to Getting 
Started with Beginning Writers
The Classroom Essentials Series

Katie Wood Ray and Lisa B. Cleaveland

Grades K–2
978-0-325-09914-9 / 128pp

BUY BOOK

A Teacher’s Guide to  
Writing Conferences
The Classroom Essentials Series

Carl Anderson

Grades K–8
978-0-325-09918-7 / 128pp

BUY BOOK

The Writing Strategies Book
Your Everything Guide to Developing 
Skilled Writers

Jennifer Serravallo

Grades K–8
978-0-325-07822-9 / 424pp 
Paperback

978-0-358-97238-9 / 424pp   
Spiral

BUY BOOK

The Writing Strategies Book 
Companion Charts

Jennifer Serravallo

Grades K–8
978-0-325-17973-5 / 314pp 

BUY BOOK

https://www.heinemann.com/products/e13641.aspx
https://www.heinemann.com/products/e09229.aspx
https://www.heinemann.com/products/e13241.aspx
https://www.heinemann.com/products/e13281.aspx
https://www.heinemann.com/products/e10859.aspx
https://www.heinemann.com/products/e09972.aspx
https://www.heinemann.com/products/e09914.aspx
https://www.heinemann.com/products/e09918.aspx
https://www.heinemann.com/products/e07822.aspx
https://www.heinemann.com/products/the-writing-strategies-book-companion-charts-e17973.aspx
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WRI T ING

� e Unstoppable 
Writing Teacher

M. COLLEEN CRUZ

Writing TeacherWriting TeacherWriting TeacherWriting TeacherWriting TeacherWriting TeacherWriting TeacherWriting TeacherWriting TeacherWriting TeacherWriting Teacher
Real 

Strategies 
for the Real 
Classroom

F O R E W O R D  B Y 

Lucy Calkins

AI in the Writing Workshop
Finding the Write Balance

Dennis Magliozzi and Kristina Peterson

Grades 6–12
978-0-358-97688-2 / 192pp

BUY BOOK

Joy Write
Cultivating High-Impact,  
Low-Stakes Writing

Ralph Fletcher

Grades K–8
978-0-325-08880-8 / 120pp

BUY BOOK

100-Word Stories
A Short Form for Expansive Writing

Kim Culbertson with Grant Faulkner

Grades 5–12
978-0-325-13720-9 / 152pp

BUY BOOK

The Confidence to Write
A Guide for Overcoming Fear and 
Developing Identity as a Writer

Liz Prather

Grades 6–12
978-0-325-13280-8 / 216pp

BUY BOOK

A Teacher’s Guide to  
Mentor Texts, 6–12
The Classroom Essentials Series

Allison Marchetti and Rebekah O’Dell

Grades 6-12
978-0-325-12003-4 / 136pp

BUY BOOK

Youth Scribes
Teaching a Love of Writing

R. Joseph Rodríguez

Grades 6-12 
978-0-325-16015-3 / 232pp

BUY BOOK

The Quickwrite Handbook
100 Mentor Texts to Jumpstart Your 
Students Thinking and Writing

Linda Rief

Grades 5–12
978-0-325-09812-8 / 200pp

BUY BOOK

Beyond Literary Analysis
Teaching Students to Write with 
Passion and Authority About Any Text

Allison Marchetti and Rebekah O’Dell

Grades 9–12
978-0-325-09249-2 / 272pp

BUY BOOK

The Unstoppable Writing Teacher
Real Strategies for Real Classrooms

M. Colleen Cruz

Grades 3–8
978-0-325-06248-8 / 176pp

BUY BOOK

Teaching Writing in Small Groups

Jennifer Serravallo

Grades K–8
 978-0-325-13234-1 / 176pp

BUY BOOK

https://www.heinemann.com/products/ai-in-the-writing-workshop-1874757.aspx
https://www.heinemann.com/products/e08880.aspx
https://www.heinemann.com/products/e13720.aspx
https://www.heinemann.com/products/e13280.aspx
https://www.heinemann.com/products/e12003.aspx
https://www.heinemann.com/products/e16015.aspx
https://www.heinemann.com/products/e09812.aspx
https://www.heinemann.com/products/e09249.aspx
https://www.heinemann.com/products/e06248.aspx
https://www.heinemann.com/products/e13234.aspx
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RE ADING

McGregor CoverComps  10/19/06  10:58 PM  Page 2

Am
Reading
I

KATHY COLLINS  •  M AT T  G L O V E R

Nurturing Young Children’s 
Meaning Making and 
Joyful Engagement 
with Any Book

The Reading Strategies Book 2.0
Your Research-Based Guide to 
Developing Skilled Readers

Jennifer Serravallo

Grades K–8
978-0-325-13267-9 / 480pp 
Paperback

978-0-325-17077-0 / 480pp 
Spiral

BUY BOOK

The Reading Strategies Book 2.0 
Companion Charts

Jennifer Serravallo

Grades K–8
978-0-325-17108-1 /  316pp

BUY BOOK

The Joy of Reading

Donalyn Miller and Teri Lesesne

Grades 3–8
978-0-325-06156-6 / 256pp

BUY BOOK

Comprehension Connections
Bridges to Strategic Reading

Tanny McGregor

Grades K–6
978-0-325-00887-5 / 144pp

BUY BOOK

A Teacher’s Guide to Vocabulary 
Development Across the Day
The Classroom Essentials Series

Tanya S. Wright

Grades K-3
978-0-325-11277-0 / 136pp

BUY BOOK

I Am Reading
Nurturing Young Children’s Meaning 
Making and Joyful Engagement with 
Any Book

Kathy Collins and Matt Glover

Grades PreK-1
 978-0-325-05092-8 / 192pp

BUY BOOK

Understanding Texts & Readers
Responsive Comprehension 
Instruction with Leveled Texts

Jennifer Serravallo

Grades 1–8
978-0-325-10892-6 / 288pp

BUY BOOK

A Teacher’s Guide to  
Reading Conferences
The Classroom Essentials Series

Jennifer Serravallo

Grades K–8
978-0-325-09915-6 / 128pp

BUY BOOK

To Read Stuff You Have to Know Stuff
Helping Students Build and Use Prior 
Knowledge

Kelly Gallagher

Grades 6–12
978-0-325-16146-4 / 184pp

BUY BOOK

5 Questions for Any Text
Critical Reading in the Age of 
Disinformation

Marilyn Pryle

Grades 6–12
978-0-325-17275-0 / 128pp

BUY BOOK

https://www.heinemann.com/products/e13267.aspx
https://www.heinemann.com/products/e17108.aspx
https://www.heinemann.com/products/e06156.aspx
https://www.heinemann.com/products/e00887.aspx
https://www.heinemann.com/products/e11277.aspx

https://www.heinemann.com/products/e05092.aspx
https://www.heinemann.com/products/e10892.aspx
https://www.heinemann.com/products/e09915.aspx
https://www.heinemann.com/products/e16146.aspx
https://www.heinemann.com/products/e17275.aspx
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RE ADING

Developing Depth, Stamina,  
& Passion in Adolescent Readers
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BOOK LOVE

Penny Kittle

Final

lifeLessons for Analyzing Texts—and

C H R I S T O P H E R  L E H M A N  &  K AT E  R O B E RT S

Foreword by DONALYN MILLER

Many of us are searching continually
for that just-right book for our 
students. It is my hope to help you
find those books—to help you guide
students to the next great book
and the one after that. That is
the purpose of Reading Ladders.
Because it is not sufficient to find
just one book for each reader.

—Teri Lesesne

Kylene Beers calls 

Teri Lesesne “the

Book Woman” for

her unparalleled

knowledge of young

adult literature. 

Teri shares her

passion for 

connecting tweens and teens with just-right

books through her professional books 

Making the Match and Naked Reading, 

in-person workshops, and at her website, 

professornana.livejournal.com. 

A former middle school teacher, 

she is Professor in the Department 

of Library Science at Sam Houston 

State University and the recipient 

of the 2007 ALAN Award.

With Teri Lesesne’s Reading 
Ladders, the answer to a question

like this can become the first rung 
on a student’s climb to greater 

engagement with books, to full 
independence, and beyond to a 

lifetime of passionate reading.

“The goal of reading ladders,” writes Teri
Lesesne, “is to slowly move students from 

where they are to where we would like them to
be.” Starting with a reader’s preferences, Teri

shows how, rung by rung, you can connect 
students to book after book—each a little more

complex or challenging than the last.

Teri shares everything you need for using ladders in
your classroom, including suggestions for:

• selecting books to create your own reading ladders

• building a classroom library that supports every 
student’s needs

• bolstering content-area knowledge

• assessing where students are and how far they’ve
climbed.

Trust Teri Lesesne, use Reading Ladders, and help your
readers reach new heights.

“I finished the 
Twilight series—
now what?”

ISBN-13:978-0-325-01726-6
ISBN-10:0-325-01726-3

www.heinemann.com

Study Guide available on our website for use in professional
learning communities and book study groups.

R
ea

d
ing La

d
d

ers
LESESN

E

Trusting Readers
Powerful Practices for  
Independent Reading

Jennifer Scoggin and  
Hannah Schneewind

Grades K–5
978-0-325-12047-8 / 184pp

BUY BOOK

Breathing New Life into Book Clubs
A Practical Guide for Teachers

Sonja Cherry-Paul and Dana Johansen

Grades 3–8
978-0-325-07685-0 / 176pp

BUY BOOK

A Novel Approach
Whole-Class Novels, Student-
Centered Teaching, and Choice

Kate Roberts

Grades 6–12
978-0-325-08865-5 / 184pp

BUY BOOK

Falling in Love with Close Reading
Lessons for Analyzing Texts—and Life

Christopher Lehman and Kate Roberts

Grades 5–12
978-0-325-05084-3 / 152pp

BUY BOOK

Book Love
Developing Depth, Stamina, and 
Passion in Adolescent Readers

Penny Kittle

Grades 6–12
978-0-325-04295-4 / 192pp

BUY BOOK

Reading Ladders
Leading Students from Where They 
Are to Where We’d Like Them to Be

Teri Lesesne

Grades 4 –12
978-0-325-01726-6  / 144pp

BUY BOOK

The Book in Question
Why and How Reading Is in Crisis

Carol Jago

Grades 6–12
 978-0-325-09868-5 / 176pp

BUY BOOK

Notice & Note
Strategies for Close Reading

Kylene Beers and Robert E. Probst

Grades 4–10
978-0-325-04693-8 / 288pp

BUY BOOK

Reading Nonfiction
Notice & Note Stances, Signposts, 
and Strategies

Kylene Beers and Robert E. Probst

Grades 4–10
978-0-325-05080-5 / 312pp

BUY BOOK

When Kids 
Can’t Read

A  G U I D E  F O R  T E A C H E R S  4 – 1 2

Kylene Beers

What Teachers Can Do

S E CON D  E DITION When Kids Can’t Read—What 
Teachers Can Do, Second Edition
A Guide for Teachers 4–12

Kylene Beers

Grades 4–12
978-0-325-14459-7 / 432pp

BUY BOOK

https://www.heinemann.com/products/e12047.aspx
https://www.heinemann.com/products/e07685.aspx
https://www.heinemann.com/products/e08865.aspx
https://www.heinemann.com/products/e05084.aspx
https://www.heinemann.com/products/e04295.aspx
https://www.heinemann.com/products/e01726.aspx
https://www.heinemann.com/products/e09868.aspx
https://www.heinemann.com/products/e04693.aspx
https://www.heinemann.com/products/e05080.aspx
https://www.heinemann.com/products/e14459.aspx
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EL A

Engaging 
Children 

Ellin Oliver Keene

Igniting a Drive for Deeper Learning K–8

Rethinking 
          Literacy 
                    for 
                 Empathy 
            and Action 
                    in a
             Digital Age

WORLD 
READ THE 

KRISTIN ZIEMKE & KATIE MUHTARIS

an

Leading 
Literate 
Lives

H
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its  and  M
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  C
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ractice

Steph ie Affinito

BUILDING
BIGGER
IDEAS

A Process for Teaching  
Purposeful Talk

Maria Nichols

Literacy Moves Outdoors
Learning Approaches for 
Any Environment

Valerie Bang-Jensen

Grades K–5
978-0-325-13754-4 / 144pp

BUY BOOK

I’m the Kind of Kid Who . . .
Invitations That Support Learner 
Identity and Agency

Debbie Miller and Emily Callahan

Grades K–5
978-0-325-13238-9 / 168pp

BUY BOOK

Letter Lessons and First Words
Phonics Foundations That Work

Heidi Anne Mesmer

Grades PreK–2
978-0-325-10544-4 / 240pp

BUY BOOK

Leading Literate Lives
Habits and Mindsets for Reimagining 
Classroom Practice

Stephanie Affinito

Grades K–6
978-0-325-11832-1 / 184pp

BUY BOOK

Engaging Children
Igniting a Drive for Deeper Learning

Ellin Oliver Keene

Grades K–8
978-0-325-09949-1 / 224pp

BUY BOOK

Building Bigger Ideas
A Process for Teaching Purposeful Talk

Maria Nichols

Grades K–5
978-0-325-09815-9 / 152pp

BUY BOOK

Read the World
Rethinking Literacy for Empathy 
and Action in a Digital Age

Kristin Ziemke and Katie Muhtaris

Grades K–8
978-0-325-10891-9 / 240pp

BUY BOOK

Ink & Ideas
Sketchnotes for Engagement, 
Comprehension, and Thinking

Tanny McGregor

Grades K–12
978-0-325-09253-9 / 184pp

BUY BOOK

Awakening the Heart, Second 
Edition
Teaching Poetry K–8

Georgia Heard

Grades K–8
978-0-325-17132-6 / 248pp

BUY BOOK

The Literacy Studio
Redesigning the Workshop 
for Readers and Writers

Ellin Oliver Keene

Grades K–8
978-0-325-12005-8 / 224pp

BUY BOOK

https://www.heinemann.com/products/e13754.aspx
https://www.heinemann.com/products/e13238.aspx
https://www.heinemann.com/products/e10544.aspx
https://www.heinemann.com/products/e11832.aspx
https://www.heinemann.com/products/engaging-children-e09949.aspx
https://www.heinemann.com/products/building-bigger-ideas-e09815.aspx
https://www.heinemann.com/products/read-the-world-e10891.aspx
https://www.heinemann.com/products/e09253.aspx
https://www.heinemann.com/products/e17132.aspx
https://www.heinemann.com/products/e12005.aspx
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EL A  

READ
WRITE
TEACH

Choice and Challenge in the 
Reading-Writing Workshop

L I NDA  RI E F
Foreword by Maja Wilson

T H O M A S  N E W K I R KT H O M A S  N E W K I R KT H O M A S  N E W K I R K

How We Really 
Read and Write 

Informationaland 
Persuasive Texts

MINDS 
MADE FOR 
STORIES

The

Civically
engaged
CLASSROOM

Mary Ehrenworth Mary Ehrenworth || Pablo Wolfe Pablo Wolfe  || Marc Todd Marc Todd

Reading,  

Writing, and  

Speaking for 

Change

Writers ARE Readers
FL IPPING READING INSTRUCTION INTO WRITING OPPORTUNITIES

Les te r  L .  Laminack  •  Reba M.  Wadswor th

Dedicated to Teachers™

Textured Teaching
A Framework for Culturally  
Sustaining Practices

Lorena Escoto Germán

Grades 6–12
978-0-325-12041-6 / 168pp

BUY BOOK

Writers ARE Readers
Flipping Literacy Instruction into 
Writing Opportunities

Lester L. Laminack and 
Reba M. Wadsworth

Grades K–5
978-0-325-05663-0 / 176pp

BUY BOOK

180 Days
Two Teachers and the Quest to 
Engage and Empower Adolescents

Kelly Gallagher and Penny Kittle

Grades 6–12
978-0-325-08113-7 / 256pp

BUY BOOK

4 Essential Studies
Beliefs and Practices to Reclaim 
Student Agency

Penny Kittle and Kelly Gallagher

Grades 6–12
978-0-325-12006-5 / 184pp

BUY BOOK

Point-Less
An English Teacher’s Guide to  
More Meaningful Grading

Sarah M. Zerwin

Grades 6–12
978-0-325-10951-0 / 192pp

BUY BOOK

Whispering in the Wind
A Guide to Deeper Reading  
and Writing Through Poetry

Linda Rief

Grades 5–10
978-0-325-13417-8 / 208pp

BUY BOOK

Minds Made for Stories
How We Really Read and Write 
Informational and Persuasive Texts

Thomas Newkirk

Grades 6–12
978-0-325-04695-2 / 168pp

BUY BOOK

Adolescent Literacy
Turning Promise into Practice

Edited by Kylene Beers, 
Robert E. Probst, and Linda Rief

Grades 5–12
978-0-325-01128-8 / 432pp

BUY BOOK

Read Write Teach
Choice and Challenge in the 
Reading-Writing Workshop

Linda Rief

Grades 6–10
978-0-325-05360-8 / 296pp

BUY BOOK

The Civically Engaged Classroom
Reading, Writing, and Speaking  
for Change

Mary Ehrenworth, Pablo Wolfe, 
and Marc Todd

Grades 5–12
978-0-325-12043-0 / 224pp

BUY BOOK

https://www.heinemann.com/products/e12041.aspx
https://www.heinemann.com/products/writers-are-readers-e05663.aspx
https://www.heinemann.com/products/e08113.aspx
https://www.heinemann.com/products/e12006.aspx
https://www.heinemann.com/products/e10951.aspx
https://www.heinemann.com/products/e13417.aspx
https://www.heinemann.com/products/e04695.aspx
https://www.heinemann.com/products/adolescent-literacy-e01128.aspx
https://www.heinemann.com/products/read-write-teach-e05360.aspx
https://www.heinemann.com/products/e12043.aspx
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TE ACHING PROFESSION 

ANTERO GARCIA & ERNEST MORRELL

SERIES EDITORS
NELL K. DUKE & M. COLLEEN CRUZ

NOT THIS       BUT THAT

Tuned-In Teaching

       
   Centering 

      Y
outh Culture 

       
      f

or an Active 

       
 and Just Classroom

T EACHE R

THE

Strategies for Becoming the Teacher 
Every Student Deserves

B E R I T  G O R D O N
Foreword by Jennifer Serravallo

The First Five
A Love Letter to Teachers

Patrick Harris II

Grades K–12
978-0-325-13695-0 / 144pp

BUY BOOK

Trauma-Responsive Pedagogy
Teaching for Healing and 
Transformation 
Not This, But That Series

Arlène Elizabeth Casimir  
and Courtney N. Baker

Grades K–8
978-0-325-13414-7 / 120pp

BUY BOOK

Start Here, Start Now
A Guide to Antibias and Antiracist 
Work in Your School Community

Liz Kleinrock

Grades 2–8
978-0-325-11864-2 / 184pp

BUY BOOK

Teach Like an MC
Hip-Hop Pedagogy in the  
K–12 Classroom

Edmund Adjapong

Grades K–12
978-0-325-17085-5 / 232pp

BUY BOOK

Tuned-In Teaching
Centering Youth Culture for An Active 
and Just Classroom 
Not This, But That Series

Antero Garcia and Ernest Morrell

Grades 6–12
978-0-325-13647-9 / 96pp

BUY BOOK

The New Teacher Handbook
110 Strategies to Problem-Solve 
the Hard Parts of Teaching

Berit Gordon

Grades K–12
978-0-325-18110-3 / 328pp

BUY BOOK

No More Teaching Without Positive 
Relationships 
Not This, But That Series

Jaleel R. Howard, Tanya Milner-
McCall, and Tyrone C. Howard 

Grades K–12
978-0-325-11813-0 / 112pp

BUY BOOK

We Got This.
Equity, Access, and the Quest to Be 
Who Our Students Need Us to Be

Cornelius Minor

Grades K–12
978-0-325-09814-2 / 160pp

BUY BOOK

Humans Who Teach
A Guide for Centering Love, Justice, 
and Liberation in Schools

Shamari Reid

Grades K–12
 978-0-325-16075-7 / 144pp

BUY BOOK

The Joyful Teacher
Strategies for Becoming the Teacher 
Every Student Deserves

Berit Gordon

Grades K–12
978-0-325-11829-1 / 320pp

BUY BOOK

https://www.heinemann.com/products/e13695.aspx
https://www.heinemann.com/products/e13414.aspx
https://www.heinemann.com/products/e11864.aspx

https://www.heinemann.com/products/teach-like-an-mc-e17085.aspx
https://www.heinemann.com/products/e13647.aspx

https://www.heinemann.com/products/the-new-teacher-handbook-e18110.aspx
https://www.heinemann.com/products/e11813.aspx
https://www.heinemann.com/products/e09814.aspx
https://www.heinemann.com/products/e16075.aspx
https://www.heinemann.com/products/e11829.aspx
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Foreword by Jim Burke

TEACHING
5 Ways to (Re)Invigorate Your

RAMI_THRIVE_CoverComps_Final.indd   1 11/15/13   9:36 AM

Dedicated to Teachers™

Making 
Teacher 
Evaluation

FOREWORD BY  
P. David PearsonRachael Gabriel • Sarah Woulfin

Work A GUIDE FOR  
Literacy Teachers  
and Leaders

Thrive
5 Ways to (Re)Invigorate  
Your Teaching

Meenoo Rami

Grades K–12
978-0-325-04919-9 / 120pp

BUY BOOK

Strategic Classroom Design
Creating an Environment for Flexible 
Learning

Jessica Martin

Grades K–8
978-0-325-10915-2 / 192pp

BUY BOOK

Phenomenal Teaching
A Guide for Reflection and Growth

Wendy Ward Hoffer

Grades K–8
978-0-325-09217-1 / 232pp

BUY BOOK

The Power of Teaching Vulnerably
How Risk-Taking Transforms 
Student Engagement

David Rockower

Grades 6–12
978-0-325-13523-6 / 160pp

BUY BOOK

Elevating Equity and Justice
Ten U.S. Supreme Court Cases Every 
Teacher Should Know

Robert Kim

Grades K–12
978-0-325-09214-0 / 160pp

BUY BOOK

Making Teacher Evaluation Work
A Guide for Literacy Teachers 
and Leaders

Rachael Gabriel and Sarah Woulfin

Grades K–8
978-0-325-08879-2 / 176pp

BUY BOOK

Purposeful Play
A Teacher’s Guide to Igniting Deep 
and Joyful Learning Across the Day

Kristine Mraz, Alison Porcelli,  
and Cheryl Tyler

Grades PreK–3
978-0-325-07788-8 / 184pp

BUY BOOK

The Teacher You Want to Be
Essays about Children, Learning,  
and Teaching

Edited by Matt Glover and  
Ellin Oliver Keene

Grades K–12
978-0-325-07436-8 / 256pp

BUY BOOK

Risk. Fail. Rise.
A Teacher’s Guide to Learning  
from Mistakes

M. Colleen Cruz

Grades K–12
978-0-325-11247-3 / 160pp / $25.80

BUY BOOK

Literacy’s Democratic Roots
A Personal Tour Through Eight  
Big Ideas

Thomas Newkirk

Grades K–12
978-0-325-16115-0 / 232pp

BUY BOOK

https://www.heinemann.com/products/e04919.aspx
https://www.heinemann.com/products/e10915.aspx
https://www.heinemann.com/products/e09217.aspx
https://www.heinemann.com/products/e13523.aspx
https://www.heinemann.com/products/e09214.aspx
https://www.heinemann.com/products/making-teacher-evaluation-work-e08879.aspx
https://www.heinemann.com/products/e07788.aspx
https://www.heinemann.com/products/e07436.aspx
https://www.heinemann.com/products/e11247.aspx
https://www.heinemann.com/products/e16115.aspx
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SuSan B. EmpSon    
Linda LEvi 

Foreword by Thomas P. CarpenterCoauthor of Children’s Mathematics

Innovations in Cognitively Guided Instruction

Extending 
Children’s Mathematics

Fractions and decimals	

This highly anticipated follow-up volume to the  
landmark Children’s Mathematics: Cognitively 
Guided Instruction addresses the urgent need to help 
teachers understand and teach fraction concepts. 

Empson and Levi show how the same kinds of  
intuitive knowledge and sense making that provides the 
basis for children’s learning of whole number arithmetic 
can be extended to fractions and decimals.  

Just as they did in Children’s Mathematics and 
Thinking Mathematically, Empson and Levi provide 
important insights into children’s thinking and  
innovative approaches to solving problems. Three 
themes appear throughout the book:

• building meaning for fractions and decimals through 
 discussing and solving word problems

• the progression of children’s strategies for solving fraction
 word problems and equations from direct modeling  
 through relational thinking

• designing instruction that capitalizes on students’
 relational thinking strategies to integrate algebra into  
 teaching and learning fractions.

With illuminating examples of student work, 
classroom vignettes, “Teacher Commentaries” from 
the field, sample problems, and instructional guides 
provided in each chapter, you’ll have all the tools you 
need to teach fractions and decimals for understanding 
and confidence.

From the authors 
of the bestselling 

Children’s 
Mathematics

Addresses the Common Core State Standards 
in Mathematics on Fractions, Decimals, and 

Operations and Algebraic Thinking

“With the collaboration 
of a number of dedicated teachers 

and their students, 
Susan Empson and Linda Levi 

have produced a volume that is faithful 
to the basic principles 

of CGI while at the same time 
covering new ground 

with insight and innovation.”
—Thomas p. Carpenter
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ISBN-13: 978- 0-325-03053-1
ISBN-10: 0-325-03053-7

www.heinemann.com

SuSan B. EmpSon is an Associate 
Professor of Science and  
Mathematics Education at The 
University of Texas at Austin.  

Linda LEvi is the Director of 
Cognitively Guided Instruction 
(CGI) Initiatives at Teachers  
Development Group.  

Empson and Levi were both coauthors of 
Heinemann’s top selling math title Children’s 
Mathematics: Cognitively Guided Instruction, 
which has helped tens of thousands of teachers 
understand children’s intuitive problem-solving 
and computation. Children’s Mathematics 
remains a hallmark contribution to mathematics 
education since its publication in 1999.

Routines for Reasoning
Fostering the Mathematical Practices 
in All Students

Grace Kelemanik, Amy Lucenta, 
and Susan Janssen Creighton

Grades 4–8
978-0-325-07815-1 / 208pp

BUY BOOK

Teaching for Thinking
Fostering Mathematical Teaching 
Practices Through Reasoning Routines

Grace Kelemanik and Amy Lucenta

Grades 4–10
978-0-325-12007-2 / 184pp

BUY BOOK

Children’s Mathematics, 
Second Edition
Cognitively Guided Instruction

Thomas Carpenter et al.

Grades K–5
978-0-325-05287-8 / 218pp

BUY BOOK

Young Children’s Mathematics
Cognitively Guided Instruction in 
Early Childhood Education

Thomas Carpenter et al.

Grades PreK–1
 978-0-325-07812-0 / 160pp

BUY BOOK

Extending Children’s Mathematics: 
Fractions and Decimals
Innovations in Cognitively 
Guided Instruction

Susan B. Empson and Linda Levi

Grades 1–6
978-0-325-03053-1 / 272pp

BUY BOOK

A Teacher’s Guide to Math Workshop
The Classroom Essentials Series

Nicki Newton, Alison J. Mello,  
and Janet Nuzzie

Grades K–5
978-0-325-16074-0 / 136pp

BUY BOOK

Invigorating High School Math
Practical Guidance for Long-Overdue 
Transformation

Steven Leinwand and Eric Milou

Grades 9–12
978-0-325-13416-1 / 216pp

BUY BOOK

Accessible Mathematics
10 Instructional Shifts That Raise 
Student Achievement

Steven Leinwand

Grades K–12
978-0-325-02656-5 / 128pp
 

BUY BOOK

Math Workshop
Five Steps to Implementing Guided 
Math, Learning Stations, Reflection, 
and More

Jennifer Lempp

Grades K–6 
978-0-325-13750-6 / 272pp 

BUY BOOK

Math Workshop, 6–12
Five Steps to Implementing 
a Student-Centered Learning 
Environment

Jennifer Lempp and Skip Tyler

Grades 6–12
978-0-325-16104-4 / 288pp

BUY BOOK

https://www.heinemann.com/products/e07815.aspx
https://www.heinemann.com/products/e12007.aspx
https://www.heinemann.com/products/e05287.aspx
https://www.heinemann.com/products/e07812.aspx
https://www.heinemann.com/products/e03053.aspx
https://www.heinemann.com/products/e16074.aspx
https://www.heinemann.com/products/e13416.aspx
https://www.heinemann.com/products/e02656.aspx
https://www.heinemann.com/products/e13750.aspx
https://www.heinemann.com/products/e16104.aspx
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350+ downloadable 
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Spanish

-+-+
-+-+

-+-+
-+-+

-+-+
-+-+

-+-

+-+-
+-+-

+-+-
+-+-

+-+-
+-+-

+--

-+-+
-+-+

-+-+
-+-+

-+-+
-+-+

-+

+-+-
+-+-

+-+-
+-+-

+-+-
+-+-

-+-+
-+-+

-+-+
-+-+

-+-+
-+-+

-+-

+-+-
+-+-

+-+-
+-+-

+-+-
+-+-

+--

-+-+
-+-+

-+-+
-+-+

-+-+
-+-+

-+

+-+-
+-+-

+-+-
+-+-

+-+-
+-+-

-+-+
-+-+

-+-+
-+-+

-+-+
-+-+

-+-

+-+-
+-+-

+-+-
+-+-

+-+-
+-+-

+--

-+-+
-+-+

-+-+
-+-+

-+-+
-+-+

-+

+-+-
+-+-

+-+-
+-+-

+-+-
+-+-

-+-+
-+-+

-+-+
-+-+

-+-+
-+-+

-+-

+-+-
+-+-

+-+-
+-+-

+-+-
+-+-

+--

-+-+
-+-+

-+-+
-+-+

-+-+
-+-+

-+

+-+-
+-+-

+-+-
+-+-

+-+-
+-+-

M
astering the Basic M

ath Facts in Addition and Subtraction

780325 0747649

9 0000 >
ISBN  978-0-325-07476-4

“When math fact instruction is thoughtful and strategic, it results in more 
than a student’s ability to quickly recall a fact; it cultivates re� ective students who 
have a greater understanding of numbers and a � exibility of thinking that allows 
them to understand connections between mathematical ideas. It develops the 
skills and attitudes to tackle the future challenges of mathematics.”

—Sue O’Connell and John SanGiovanni

Susan O’Connell is the editor of 
Heinemann’s popular Math Process 
Standards series and the author of its 
Introduction to Problem Solving and 
Introduction to Communication books, 
as well as the author of Now I Get It 
(Heinemann 2005). Sue has years of 
experience as a classroom teacher, 
instructional specialist, district school 
improvement specialist, and university 
PDS coordinator. She is a nationally 
known speaker and education 
consultant, providing math professional 
development for schools and districts 
across the country. 

John SanGiovanni is a mathematics 
supervisor for the Howard County 
Public School System in Maryland. He 
is an adjunct instructor and frequent 
speaker at both regional and national 
conferences.

In today’s math classroom, we want children to do more than just memorize math 

facts. We want them to understand the math facts they are being asked to memorize. Our 

goal is automaticity and understanding; without both, our students will never build the foun-

dational skills needed to do more complex math. Both the Common Core State Standards and 

the NCTM Principles and Standards emphasize the importance of understanding the concepts 

of addition and subtraction. Sue O’Connell and John SanGiovanni provide insights into the 

teaching of basic math facts, including a multitude of instructional strategies, teacher tips, 

and classroom activities to help students master their facts while strengthening their under-

standing of numbers, patterns, and properties. 

Easily integrated into your existing math program, Mastering the Basic Math Facts:

• emphasizes the big ideas that provide a focus for math facts instruction

• broadens your repertoire of instructional strategies 

• provides dozens of easy-to-implement activities to support varied levels of learners

• stimulates your refl ection related to teaching math facts.

Through investigations, discussions, visual models, children’s literature, and hands-

on explorations, students develop an understanding of the concepts of addition and 

subtraction, and through engaging, interactive practice achieve � uency with basic facts.

Teacher-friendly downloadable resources � lled with customizable activities, 

templates, recording sheets, and teacher tools (ten-frames, number lines, game templates, 

and assessment options) simpli� es your planning and preparation. More than 350 pages of 

reproducible forms are included in both English and Spanish.

A Study Guide is included for Professional Learning Communities and Book Clubs.

O’Connell  •  SanGiovanni

www.heinemann.com

O'Connell_Add_Subracts_CV_FN_REV.indd   1 2/19/15   12:25 PM

Praise for Number Talks: Whole Number Computation . . .
Sherry Parrish outlines the very best way to teach math to young children and gives educators access to the ideas and methods that they will 
need. This book is a valuable resource for anyone who cares about children’s mathematical development.

—Jo Boaler, professor, Stanford University  
author of What’s Math Got to Do with It? Helping Children Learn to Love Their Least Favorite Subject

essential understandings from their readings.  
The  video clips feature number talks filmed in 
actual classrooms grades 3–6. Clips range from one 
to ten minutes in length with a total viewing time 
of approximately two hours. The resource includes 
reference tables to help you quickly and easily locate 
the video clips by chapter and grade level. 

Register your resource with key code NTFDP. See page 
xxxiv for video registration instructions.

Reproducibles

More than 150 pages of user-friendly, reproducible 
area, set, and linear models from Chapters 4, 6, 7, and 
8 can be purchased separately. To learn more, visit 
mathsolutions.com/numbertalksfdp_reproducibles.

Also in This Series

READY- TO-GO

Dedicated to Teachers

Reproducibles: 
Area, Set, and 
Linear Models 
978-1-935099-87-1

Number Talks:  
Whole Number 
Computation  
978-1-935099-65-9

Number Talks  \ˈnəm-bər\ \ˈtōks\
1.   A five- to fifteen-minute classroom conversation 

around purposefully crafted problems that are 
solved mentally.  

2.   The best part of a teacher’s day.

This dynamic multimedia resource was created in 
response to the requests of teachers—those who want 
to implement number talks but are unsure of how 
to begin and those with experience who want more 
guidance in crafting purposeful problems. It supports 
teachers in understanding:

•   what a classroom number talk is;
•   how to follow students’ thinking and pose the right 

questions to build understanding; 
•   how to prepare for and design  

purposeful number talks; and
•   how to develop fractional reasoning and strategies 

for operating with fractions, decimals, and 
percentages.

Online Video Clips  
The online video clips provide a visual platform for 
teachers to reflect on their current practices and target 

Dedicated to Teachers™ Heinemann.com/Math

Sherry Parrish has spent more than 35 
years in the field of education. Sherry holds 
a doctorate in Educational Leadership 
from Samford University and is a recipient 
of the Presidential Award for Excellence 
in Mathematics Teaching. As a former 
classroom educator and assistant professor, 
she advocates for the teaching and learning 
of mathematics through inquiry. She is 

the author of the award-winning book, Number Talks: Whole Number 
Computation, Grades K–5, and currently works with teachers nationally 
and internationally in the area of mathematics.   

Ann Dominick received her undergraduate 
degree in education from Auburn University, 
a Master’s in Education from the University 
of Alabama at Birmingham, a doctorate 
from Vanderbilt University, and a Certificate 
of Advanced Studies in Curriculum and 
Instruction at Harvard University. She was 
awarded the National Science Foundation’s 
Presidential Award for Excellence in Teaching 

Elementary Mathematics and is a former Alabama State Teacher of the 
Year. She is currently an Assistant Professor at the University of Alabama at 
Birmingham teaching mathematics and education courses and preparing 
undergraduates to be secondary mathematics and science teachers.  

Praise for Number Talks: Fractions, Decimals, and Percentages . . .
In this essential resource, Sherry and Ann tackle one of the most important content areas in all of school mathematics—fractions. Building on the 
proven effectiveness of number talks, they show teachers a clear picture of what classrooms can look like and offer concrete steps to stimulate the kind 
of rich discourse that helps students make sense of numbers, gain confidence, and develop the critical skills they need for the future.

—Cathy L. Seeley, NCTM Past President, author of Faster Isn’t Smarter and Smarter Than We Think, and educational speaker
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Number Talks: 
Fractions, Decimals, 
and Percentages 
978-0-325-13749-0

Number Talks  \ˈnəm-bər\ \ˈtōks\
1.   A five- to fifteen-minute classroom conversation 

around purposefully crafted problems that are 
solved mentally.  

2.   The best part of a teacher’s day.

This dynamic multimedia resource was created in 
response to the requests of teachers—those who want 
to implement number talks but are unsure of how 
to begin and those with experience who want more 
guidance in crafting purposeful problems. It supports 
teachers in understanding:

•   what a classroom number talk is;
•   how to follow students’ thinking and pose the right 

questions to build understanding; 
•   how to prepare for and design purposeful number 

talks; and
•   how to develop grade-level-specific strategies for 

the operations of addition, subtraction,  
multiplication, and division.

Facilitator’s Guide
While the book may be used as an independent 
resource, it is also structured to provide a framework 
for collaborative learning groups or to provide 
professional development opportunities through 
grade-level teams, individual schools, or districts. 
Chapter 9 serves as a facilitator’s resource.

Streaming Video Clips  
The streaming video clips provide a visual platform 
for teachers to reflect on their current practices and 
target essential understandings from their readings. 
The video clips feature number talks filmed in actual 
grades K, 2, 3, and 5 classrooms, plus seven bonus 
videos highlighting interviews with the author and 
teachers. Clips range from five to ten minutes in length 
with a total viewing time of approximately two hours. 
The resource includes reference tables to help you 
quickly and easily locate the video clips by chapter 
and grade level. 

Reproducibles
More than 250 pages of user-friendly reproducible dot 
images and ten-frames for grades K–2 from Chapter 4  
are included for free with this resource. To learn more 
about access to video streaming and reproducible 
models, please refer to page xxii for detailed 
registration and access instructions.
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Sherry Parrish has spent more than 35 years in the field of education. Sherry holds a doctorate 
in Educational Leadership from Samford University and is a recipient of the Presidential Award for 
Excellence in Mathematics Teaching. As a former classroom educator and assistant professor, she 
advocates for the teaching and learning of mathematics through inquiry. She is a coauthor of the 
award-winning book, Number Talks: Fractions, Decimals, and Percentages, and currently works with 
teachers nationally and internationally in the area of mathematics.  
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Solving for Why offers educators the tools 
and guidance essential for successfully  
solving for why students struggle with 
mathematics. The step-by-step, RTI  

(Response to Intervention) – like approaches, 
focused on assessment and communication with 
students, help teachers gain insight into student 
understanding in a remarkably different way than 
recipe-type approaches that assume the same 
solution applies to learners with similar struggles. 
With Solving for Why you’ll learn how to:

• identify a struggling math learner;
•  develop theories for why a learner  

may be struggling;

•  facilitate a Concrete–Representational–
Abstract (CRA) Assessment;

• implement an insightful Collaborative Study;
• conduct powerful student interviews;

•  support learners who struggle with memory 
challenges, attention deficit disorder, and 
affective difficulties (math anxiety);

•  differentiate instruction through a main 
lesson—menu lesson plan; and more.

Each chapter includes reproducible templates 
for ease in carrying out the assessments. A 
final section offers resources for supporting 
students who struggle with additive reasoning, 
multiplicative reasoning, fractions, and 
proportional reasoning. The reproducibles are 
also available in a downloadable, printable format 
See page xiv for detailed access and registration 
instructions. 

John Tapper is an Assistant Professor of Elementary Education at the University of Hartford. He 

has been a teacher in a variety of schools including the Primary Program, a nongraded elementary 

program in Westminster, Vermont. He has worked as a math coach, curriculum director, and education 

researcher. Dr. Tapper has worked with students and teachers on improving their understanding of 

mathematics throughout the United States and, internationally, in Eastern Europe and Japan. He has 

conducted education research for the Donahue Institute at the University of Massachusetts and with 

the Kaput Center for Research and Innovation in STEM education. John lives in Vermont with his 

extended family and his very mathematical dogs.
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Solving  for Why
Understanding, Assessing, and Teaching Students Who 
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This is a must-have resource! 

A question I hear daily is, “How do we know what we need to know and then what do we do about it?” Solving for Why 
provides approaches that are explicit and clear. The result is a warm and, sometimes, humorous way to begin to find our 
own answers to many of our most persistent questions about mathematical thinking.

— Veronica May Sampson, Math Coach, 
Windham Southeast Supervisory Union, Brattleboro, Vermont

 In Solving for Why everything is actionable and grounded in real students, teachers, and schools. John Tapper has 
translated great theory into the lexicon of teachers. The “Ease the Struggle” and “My Story” sections are especially 
personable. Teachers will leave this resource thinking, “I can do this.”

— Bob Laird, coauthor of 
 A Focus on Fractions: Bringing Research to the Classroom
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K–8
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These thirty-three classroom-tested games 
can be played successfully by learners on 
their own, during math workshop, or at 
math stations. You’ll find all-time favorites 

like Circles and Stars, Leftovers, Cross Out Singles, and 
Tens Go Fish. You’ll also discover games that you’ve 
likely not encountered before—as well as twists on 
some of your personal favorites! 

Teaching Support
The step-by-step lessons in Math Games for Number 
and Operations and Algebraic Thinking offer a wealth 
of teacher support, including:

• strategies for differentiating instruction;

• key questions and learning targets to promote 
student thinking;

• tips for using interactive whiteboards; and

• reproducibles—from game boards, directions, and 
recording sheets to assessments. See page ix for 
detailed registration and access instructions.

 

Address Math Standards
Tables in this resource detail how the games support 
teaching that meets state and national standards. Use 
the tables alongside your own curriculum, standards, 
or pacing guides to help you determine which games 
meet the concepts and skills you need to address with 
your students.

Three Ways to Access the Games
To help you find the game you want as quickly as 
possible, this resource features three content lists:

1. Alphabetical list: Games ordered alphabetically  
by title with grade-level indications

2. Connections lists: Teaching that  
meets mathematical standards

3. Materials list: List of games by 
materials used (dice, hundreds 
charts, playing cards, and so forth)

“My number one go-to resource!”
This book is my number one go-to resource for planning my mathematics workshop! Having taught 
elementary-age students for seventeen years, it is my experience that the best way to get students involved 
with mathematics—to really examine the operations they are practicing and strategies that will improve their 
facility with number—is through games.

— Kristin Cayo, fifth-grade teacher, Forest Hills Elementary, Eden Prairie, MN

This compilation of classroom games is wonderful! Gamelike activities develop intuitive attention and 
engagement in the classroom. Hattie (2009) reported strong percentile gains (13%–18%) in student 
achievement, as noted in his meta-analysis. 

—Dr. Tammy Heflebower, Vice President, Marzano Research Laboratory 
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for Geometry and Measurement, Grades K–5.
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             and Division

O’Connell  •  SanGiovanni

“When math fact instruction is thoughtful and strategic, it results in more 
than a student’s ability to quickly recall a fact; it cultivates re� ective students who 
have a greater understanding of numbers and a � exibility of thinking that allows 
them to understand connections between mathematical ideas. It develops the 
skills and attitudes to tackle the future challenges of mathematics.”

—Sue O’Connell and John SanGiovanni

Susan O’Connell is the editor of 
Heinemann’s popular Math Process 
Standards series and the author of 
its Introduction to Problem Solving 
and Introduction to Communication 
books, as well as the author of Now 
I Get It (Heinemann 2005). Sue has 
years of experience as a classroom 
teacher, instructional specialist, district 
school improvement specialist, and 
university PDS coordinator. She is a 
nationally known speaker and education 
consultant, providing math professional 
development for schools and districts 
across the country. 

John SanGiovanni is a mathematics 
supervisor for the Howard County 
Public School System in Maryland. He 
is an adjunct instructor and frequent 
speaker at both regional and national 
conferences. He and Sue are also the 
co-authors of Putting the Practices Into 
Action (Heinemann 2013).

In today’s math classroom, we want children to do more than just memorize math 

facts. We want them to understand the math facts they are being asked to memorize. Our 

goal is automaticity and understanding; without both, our students will never build the foun-

dational skills needed to do more complex math. Both the Common Core State Standards and 

the NCTM Principles and Standards emphasize the importance of understanding the concepts 

of multiplication and division. Sue O’Connell and John SanGiovanni provide insights into the 

teaching of basic math facts, including a multitude of instructional strategies, teacher tips, 

and classroom activities to help students master their facts while strengthening their under-

standing of numbers, patterns, and properties. 

Easily integrated into your existing math program, Mastering the Basic Math Facts:

• emphasizes the big ideas that provide a focus for math facts instruction

• broadens your repertoire of instructional strategies 

• provides dozens of easy-to-implement activities to support varied levels of learners

• stimulates your reflection related to teaching math facts.

Through investigations, discussions, visual models, children’s literature, and hands-on 

explorations, students develop an understanding of the concepts of multiplication and 

division, and through engaging, interactive practice achieve fl uency with basic facts.

Teacher-friendly downloadable resources include customizable activities, 

templates, recording sheets, and teacher tools (hundred charts, multiplication tables, game 

templates, and assessment options) to simplify your planning and preparation. More than 

450 pages of reproducible forms are included in both English and Spanish.

A Study Guide is included for Professional Learning Communities and Book Clubs.

www.heinemann.com

O'Connell_Mult_Div_Final CoverREV2.indd   1 2/19/14   10:59 AM

Streaming Video Clips  
The video clips feature number talks filmed in actual 
grades 3–6 classrooms. Clips range from one to 
ten minutes in length with a total viewing time of 
approximately two hours. The resource includes 
reference tables to help you quickly and easily locate 
the video clips by chapter and grade level.

Reproducibles

More than 150 pages of user-friendly, reproducible area, 
set, and linear models from Chapters 4, 6, 7, and 8 are 
included for free with this resource.  To learn more about 
access to video streaming and reproducible models, 
please refer to page xxxiv for detailed registration and 
access instructions.

Also in This Series

Dedicated to Teachers™

Number Talks:  
Whole Number 
Computation  
978-0-325-13748-3

Number Talks  \ˈnəm-bər\ \ˈtōks\
1.   A five- to fifteen-minute classroom conversation 

around purposefully crafted problems that are 
solved mentally.  

2.   The best part of a teacher’s day.

This dynamic multimedia resource was created in 
response to the requests of teachers—those who want 
to implement number talks but are unsure of how 
to begin and those with experience who want more 
guidance in crafting purposeful problems. It supports 
teachers in understanding:

•   what a classroom number talk is;
•   how to follow students’ thinking and pose the right 

questions to build understanding; 
•   how to prepare for and design purposeful number 

talks; and
•   how to develop fractional reasoning and strategies for 

operating with fractions, decimals, and percentages.
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Sherry Parrish has spent more than 35 
years in the field of education. Sherry holds 
a doctorate in Educational Leadership 
from Samford University and is a recipient 
of the Presidential Award for Excellence 
in Mathematics Teaching. As a former 
classroom educator and assistant professor, 
she advocates for the teaching and learning 
of mathematics through inquiry. She is 

the author of the award-winning book, Number Talks: Whole Number 
Computation, Grades K–5, and currently works with teachers nationally 
and internationally in the area of mathematics.   

Ann Dominick received her undergraduate 
degree in education from Auburn University, 
a Master’s in Education from the University 
of Alabama at Birmingham, a doctorate 
from Vanderbilt University, and a Certificate 
of Advanced Studies in Curriculum and 
Instruction at Harvard University. She was 
awarded the National Science Foundation’s 
Presidential Award for Excellence in Teaching 

Elementary Mathematics and is a former Alabama State Teacher of the 
Year. She is currently an Assistant Professor at the University of Alabama at 
Birmingham teaching mathematics and education courses and preparing 
undergraduates to be secondary mathematics and science teachers.  

Praise for Number Talks: Fractions, Decimals, and Percentages . . .
In this essential resource, Sherry and Ann tackle one of the most important content areas in all of school mathematics—fractions. Building on the 
proven effectiveness of number talks, they show teachers a clear picture of what classrooms can look like and offer concrete steps to stimulate the kind 
of rich discourse that helps students make sense of numbers, gain confidence, and develop the critical skills they need for the future.

—Cathy L. Seeley, NCTM Past President, author of Faster Isn’t Smarter and Smarter Than We Think, and educational speaker
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Talk Moves: A Teacher’s Guide for Using 
Classroom Discussions in Math offers an 
award-winning, unparalleled look at the 
significant role that classroom discussions 

can play in teaching mathematics and deepening 
students’ mathematical understanding and learning. 
Based on a four-year research project funded by the U.S. 
Department of Education, this resource is divided into 
three sections:

•  Section I: Getting Started: Mathematics Learning 
with Classroom Discussions 

• Section II: The Mathematics: What Do We Talk About?

• Section III: Implementing Classroom Discussions

This third edition continues to emphasize the talk moves 
and tools that teachers can use to facilitate whole-class 
discussions that deepen students’ mathematical 
understanding.

New to This Edition

•  46 video clips from every grade, kindergarten 
through sixth, show students and teachers engaged in 
successful classroom discussions. The clips are organized 
by chapter and by grade level for viewing convenience. 
They range from one to nine minutes in length with 
a total viewing time of approximately two hours and 
twenty-six minutes. The videos are available online; 
to access them, as well as the reproducibles, use the 
instructions and key code on page xix.

•  Try It Out! sections offer specific mathematics 
problems, questions, and more than twenty lesson 
plans ready for immediate use in the classroom. 

•  Math Talk Tips highlight strategies for using specific 
talk moves, tools, and formats to develop students’ 
mathematical learning.

If you need to select one resource to help you address the call for discussion, this is the one to get!
—Sarah Michaels, Professor and Chair, Education Department, and Senior Research Scholar at  

the Jacob Hiatt Center for Urban Education, Clark University, Worcester, Massachusetts

Talk Moves has transformed my own teaching; the video clips clearly demonstrate what productive talk looks like 
during math instruction.

— Rusty Bresser, Lecturer and Supervisor of Teacher Education, University of California, San Diego

Nancy Canavan Anderson has 
taught mathematics to students 
from kindergarten through 
grade eight. She has also worked 
as an instructor for preservice 
teachers and a consultant for 
Math Solutions. She received 
her doctoral degree in 
mathematics education from 
Boston University.

Suzanne H. Chapin is a 
professor of mathematics 
education at Boston University. 
She is interested in mathematics 
curricula, the education of the 
gifted, and how to further the 
mathematics achievement of 
economically disadvantaged 
students. Over the past twenty-
five years, Chapin has directed 
many projects and written many 
books in these areas. 

Catherine O’Connor is a 
professor in linguistics and  
education at Boston University. 
She works with teachers and 
researchers to study language 
use in classrooms.
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How to Get Started, What to Talk About, 
Math Talk Tips, and 20 Lesson Plans 
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About the Authors

Chapin_TalkMoves_TG_HMN_2022_FullCov_r4.indd   1-3Chapin_TalkMoves_TG_HMN_2022_FullCov_r4.indd   1-3 8/19/22   4:21 PM8/19/22   4:21 PM

These twenty-three classroom-tested 
games can be played successfully by 
learners on their own or during math 
workshop. You’ll find all-time favorites 

like Connect Four and Compare. You’ll also 
discover games that you’ve likely not encountered 
before—as well as twists on some of your 
personal favorites! 

Teaching Support
The step-by-step lessons in Math Games for 
Geometry and Measurement offer a wealth of 
teacher support, including:

• strategies for differentiating instruction;

• key questions and learning targets to promote 
student thinking;

• tips for using interactive whiteboards; and

• reproducibles—from game boards and 
directions to recording sheets and assessments. 
See page ix for detailed registration and access 
instructions. 

Two Ways to Access the Games
To help you find the game you want as quickly as 
possible, this resource features two content lists:

1. Alphabetical list: Games ordered alphabetically 
by title with grade-level indications

2. Materials list: List of games by materials used 
(dice, counters, playing cards, and so forth)

“The perfect match for math workshop and more!”
Finding quality learning stations that are mathematically rich and fun for students can 
be challenging. Jamee Petersen has made that easier for teachers by incorporating all 
of the characteristics of quality learning activities into this book. These games are the 
perfect match for anyone’s math workshop and more.

— Jennifer Lempp, educator and author of Math Workshop 

About the Author

Jamee Petersen has taught in classrooms across the country—from Nebraska to Florida to 

Minnesota. She is an educational advisor at the local, state, and national levels and has served as a 

consultant for Math Solutions. Her publications include Math and Nonfiction, Grades K–2;   

Math Games for Number and Operations and Algebraic Thinking, Grades K–5; and Math Games  

for Geometry and Measurement, Grades K–5.
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Also in This Series
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by Jamee Petersen
(978-0-325-13761-2)
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Number Talks: Whole Number 
Computation

Sherry D. Parrish

Grades K–5
978-0-325-13748-3 / 432pp

BUY BOOK

Number Talks: Fractions, Decimals, 
and Percentages

Sherry D. Parrish and Ann Dominick

Grades 3–6
978-0-325-13749-0 / 448pp

BUY BOOK

About Teaching Mathematics,  
Fourth Edition
A K–8 Resource

Marilyn Burns

Grades K–8
978-0-325-13755-1 / 536pp

BUY BOOK

Welcome to Math Class
A Collection of Marilyn’s  
Favorite Lessons

Marilyn Burns

Grades K–6
978-0-325-13756-8 / 224pp

BUY BOOK

Solving for Why
Understanding, Assessing, and 
Teaching Students Who Struggle  
with Math

John Tapper

Grades K–8
978-0-325-13763-6 / 256pp

BUY BOOK

Talk Moves, Third Edition
A Teacher’s Guide for Using Classroom 
Discussions in Math

Suzanne Chapin, Catherine O’Connor, 
and Nancy C. Anderson

Grades K–6
978-0-325-13768-1 / 432pp

BUY BOOK

Math Games for Number and 
Operations and Algebraic Thinking
Games to Support Independent 
Practice in Math Workshop and More

Jamee Petersen

Grades K–5
978-0-325-13761-2 / 304pp

BUY BOOK

Math Games for Geometry 
and Measurement
Games to Support Independent 
Practice in Math Workshop and More

Jamee Petersen

Grades K–5
978-0-325-13762-9 / 248pp

BUY BOOK

Mastering the Basic Math Facts  
in Addition and Subtraction
Strategies, Activities, and 
Interventions to Move Students 
Beyond Memorization

Susan O’Connell and John SanGiovanni

Grades K–3
978-0-325-07476-4  / 176pp

BUY BOOK

Mastering the Basic Math Facts  
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Strategies, Activities, and 
Interventions to Move Students 
Beyond Memorization
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Grades 2–6
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Meghan M. Shaughnessy is an elementary 
teacher educator and researcher at 
the University of Michigan School of 
Education. She designs and enacts 
practice-based teacher education courses 
focused on elementary mathematics. 
Her research focuses on the study and 
improvement of elementary mathematics 

instruction. Meghan received a PhD in mathematics education 
from the University of California, Berkeley.
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Julie McNamara is an Assistant  
Professor of Mathematics Education 
at California State University, East 
Bay, in Hayward, California. She also 
provides professional development and 
classroom coaching to teachers in the 
San Francisco Bay Area. Before receiving 
a PhD in mathematics education from 

the University of California, Berkeley, she was a classroom 
teacher in local public schools. Julie is also the author of 
Beyond Invert & Multiply.

Beyond Pizzas & Pies expertly presents the essential concepts that teachers must fully understand 
so they can teach students to develop a deep conceptual understanding of fractions. By presenting 
ten critical strategies for developing fraction sense, McNamara and Shaughnessy provide a tightly 
scaffolded plan for both teachers and students that is easy to follow and goes well beyond the usual 
teacher manuals and math texts commonly used in upper elementary school classrooms. 

— Maggie Riddle, Director of Schools, Berkeley Unified School District, California 

The authors are right on—developing “fraction sense” is one of the most difficult tasks of new (or 
experienced ) teachers. This book and the accompanying video clips provide a wonderful resource 
for helping teachers help their students become truly fluent with fractions.  
— Barbara Reys, Curators’ Professor and Lois Knowles Faculty Fellow, University of Missouri, Columbia, Missouri

The focus of Beyond Pizzas & Pies, Second Edition, 
is on foundational understandings. The authors 
help teachers and students understand fractions 
as numbers, including the use of equivalency and 
thinking about benchmark numbers, so that when 
students start to compute with fractions (see the 
companion volume, Beyond Invert & Multiply), they 
have a solid foundation. You’ll find:

• Classroom Scenarios that address common 
challenges students (and teachers!) encounter as 
they acquire an understanding of fractions;

• What’s the Math? sections intended to clarify the 
mathematics;

• What’s the Research? insights that show why 
“that’s the way we’ve always done things” might 
not be the most successful approach; 

• Classroom Activities with friendly, step-by-step 
instructions and video clips demonstrating how to 
teach the concepts;

• Reproducibles are available in a downloadable 
format (see page xxiv for detailed access 
instructions); and

• Study Questions at the end of each chapter 
that encourage readers to set concrete goals for 
implementing what they’ve read. 

• Streaming Video Clips This resource features 30 
video clips filmed in actual classrooms. Clips range 
from 1 minute to 6 minutes in length with a total 
viewing time of approximately 
70 minutes. See page xxiv 
for video registration 
instructions. 
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of Education at Monash University 
in Australia. He has been President 
of the Australian Association of 
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the Mathematics Education Research 
Journal, and a member of the Early 

Numeracy Research Project team. He has an extensive list of 
publications, from books to journal articles. 

Pat Lilburn has more than twenty 
years of experience as a university 
lecturer and classroom teacher in 
elementary mathematics education. 
She earned her master’s degree in 
Education (Mathematics Learning) 
and has written more than twenty 

internationally published math resources, including 
Investigations, Tasks, and Rubrics to Teach and Assess Math, 
Grades 1–6. 
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WHAT IS A GOOD QUESTION? 
HOW DO I CREATE A GOOD QUESTION?

HOW MIGHT I USE A GOOD QUESTION IN MY MATHEMATICS CLASSROOM?

Not only does this powerful resource answer these questions, it also 

provides more than 300 examples of open-ended questions to support 

you in creating dynamic learning environments and helping students 

make sense of math. Designed as a supplement to your mathematics 

curriculum, the questions can be seamlessly embedded within 

lessons and units of study, used for warm-up routines and review, and 

incorporated into assessments. The second edition of this popular 

resource includes all-time favorite questions as well as new ones!

Online Resources
When appropriate, reproducibles accompany the questions and are 

available in a downloadable, printable format. For detailed registration 

and access information to the reproducibles, see page xx. 
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WHAT IS A GOOD QUESTION? 
HOW DO I CREATE A GOOD QUESTION?HOW MIGHT I USE A GOOD QUESTION IN MY MATHEMATICS CLASSROOM?

Not only does this powerful resource answer these questions, it also provides more than 375 examples of open-ended tasks, in question format, to support you in creating dynamic learning environments and helping students make sense of math. Designed as a supplement to your mathematics curriculum, the tasks can be seamlessly embed-ded within lessons and units of study, used for warm-up routines and review, and incorporated into assessments. 

Online Resources 
When appropriate, reproducibles accompany the questions and are available in a downloadable, printable format. For detailed registration and access information to the reproducibles, see page xx. 
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WHAT IS A GOOD QUESTION? 
HOW DO I CREATE A GOOD QUESTION?

HOW MIGHT I USE A GOOD QUESTION IN MY MATHEMATICS CLASSROOM?

Not only does this powerful resource answer these questions, it also 

provides more than 375 examples of open-ended tasks, in question 

format, to support you in creating dynamic learning environments and 

helping students make sense of math. Designed as a supplement to 

your mathematics curriculum, the tasks can be seamlessly embed-

ded within lessons and units of study, used for warm-up routines and 

review, and incorporated into assessments. 

Online Resources 

When appropriate, reproducibles accompany the questions and are 

available in a downloadable, printable format. For detailed registration 

and access information to the reproducibles, see page xx. 
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 From Building a Wacky Hundreds Chart to 
Number Chart Bingo!, the twenty classroom-
tested lessons and games in this resource 
transform the hundreds chart from a poster on 

the classroom wall into a hands-on, interactive tool used 
by both teachers and students. The hundreds chart is 
one of the most important tools teachers can manipulate 
to help students think about our base ten number 
system and to build a mental model of the mathematical 
structure of it. Working with the hundreds chart helps 
learners develop the skills they need to become 
flexible and fluent problem solvers and meet the 
requirements of many state standards. 

The step-by-step lessons in It Makes Sense! Using 
the Hundreds Chart to Build Number Sense offer a 
wealth of teacher support, including:

• strategies for differentiating instruction;

• assessment rubrics; 

• key questions to promote student thinking;

• tips for using interactive whiteboards;

• teacher reflections; and

•  reproducible hundreds chart, number puzzles, bingo 
cards, and more in a downloadable, printable format. 
See page xx for detailed registration and access 
instructions.

A superb resource for teachers! 
These lessons are rich, focused on the big ideas of mathematics, appropriate for young students, and conceptually 
based. Melissa and Stephanie have done a masterful job of describing what teaching for understanding really means.

— Juanita V. Copley, Professor Emerita, University of Houston

In a primary math classroom, is there any other tool that is more important and appropriate than the hundreds 
chart? Your students will be building, navigating, investigating, and communicating their way to a stronger sense 
of number. I am not sure if you could find many first graders who wouldn’t love to build a wacky hundreds chart 
and then talk about it with their peers. What a fabulous resource for educators!

— Beth Terry, math specialist, Alexandria City Public Schools, Virginia
2004 PAEMST Awardee—Colorado

About the Authors
Melissa Conklin is the author of the highly 
acclaimed resource It Makes Sense! Using  
Ten-Frames to Build Number Sense, Grades K–2. 
Melissa was previously a full-time Math Solutions 
education specialist. She designs and provides 
professional development, site-based coaching, and 
e-coaching with classroom teachers, math coaches, 
and administrators. Melissa lives in Irving, Texas.

Stephanie Sheffield is the author or coauthor 
of four publications: Math and Literature, Grades 
2–3; Math and Literature, Grades K–1; Math and 
Nonfiction, Grades 3–5; and Teaching Arithmetic: 
Lessons for First Grade. She is a former Math 
Solutions consultant and has taught in the Houston 
area for more than twenty-five years.
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 From Mystery Number to Hot Lava Bridge, 
the forty classroom-tested lessons in 
this resource promote the flexible use of 
number paths and number lines to solve 

problems and scaffold or document students’ 
thinking. The step-by-step lessons are presented 
in three categories:
•  introductory ideas (focused on the structure 

and use of number paths and number lines);

•  lessons (activities that encourage the use  
of the tools for thinking about numbers,  
their magnitude, and their relationship to  
each other); and

•  games (opportunities for students to 
develop numerical fluency, think  
strategically, and play cooperatively).

The lessons offer a wealth of teacher  
support, including:

• strategies for differentiating instruction;

• key questions to promote student thinking;

•  A Child’s Mind insights sharing common student 
misconceptions;

•  Math Matters! tips highlighting mathematical 
definitions, research summaries, and learning  
scenarios; and

• teacher reflections.

The resource includes more than thirty 
reproducibles, also available in a downloadable, 
printable format. See page x for detailed 
registration and access instructions.

About the Author
Ann Carlyle teaches Math Methods courses at the University of California, Santa Barbara, 
Graduate School of Education. She also is a supervisor of teaching candidates and an academic 
coordinator. Ann was an elementary teacher for more than thirty-seven years. She is the 1993 
California recipient of the Presidential Award for Excellence in Mathematics Teaching and the 
2000 recipient of the George Polya Memorial Award from the California Mathematics Council. 
Ann has previously served on the National Council of Teachers of Mathematics Board of 
Directors. She is a coauthor of Teaching Preschool and Kindergarten Math.

K–2

Using Ten-Frames to Build Number Sense
It Makes Sense!

Melissa Conklin

It Makes Sense!

20 classroom-tested routines, games, 

and problem-solving lessons

Also in This Series
It Makes Sense! Using  
Ten-Frames to Build  
Number Sense
(978-0-325-13765-0)

It Makes Sense! Using  
the Hundreds Chart to  
Build Number Sense
(978-0-325-13766-7)

It Makes Sense!
Using Number Paths and Number Lines to 
Build Number Sense

16 introductory ideas,  
10 lessons, and 14 games

Ann Carlyle
Series Editor, Melissa Conklin

K–2

Using Number Paths and Number Lines to Build N
um

ber Sense
It Makes Sense!

Carlyle

K–2

D
ed

icated
 to

 T
each

ers
™Dedicated to Teachers™ Heinemann.com/Math

Using the Hundreds Chart to Build Num
ber Sense

It Makes Sense!
Conklin • Sheffield

 F rom Building a Wacky Hundreds Chart to 
Number Chart Bingo!, the twenty classroom-
tested lessons and games in this resource 
transform the hundreds chart from a poster on 

the classroom wall into a hands-on, interactive tool used 
by both teachers and students. The hundreds chart is 
one of the most important tools teachers can manipulate 
to help students think about our base ten number 
system and to build a mental model of the mathematical 
structure of it. Working with the hundreds chart helps 
learners develop the skills they need to become 
flexible and fluent problem solvers and meet the 
requirements of many state standards. The step-by-step lessons in It Makes Sense! Using 

the Hundreds Chart to Build Number Sense offer a 
wealth of teacher support, including:• strategies for differentiating instruction;• assessment rubrics; 

• key questions to promote student thinking;• tips for using interactive whiteboards;• teacher reflections; and•  reproducible hundreds chart, number puzzles, bingo 
cards, and more in a downloadable, printable format. 
See page xx for detailed registration and access 
instructions.

A superb resource for teachers! These lessons are rich, focused on the big ideas of mathematics, appropriate for young students, and conceptually 

based. Melissa and Stephanie have done a masterful job of describing what teaching for understanding really means.
— Juanita V. Copley, Professor Emerita, University of Houston

In a primary math classroom, is there any other tool that is more important and appropriate than the hundreds 

chart? Your students will be building, navigating, investigating, and communicating their way to a stronger sense 

of number. I am not sure if you could find many first graders who wouldn’t love to build a wacky hundreds chart 

and then talk about it with their peers. What a fabulous resource for educators!— Beth Terry, math specialist, Alexandria City Public Schools, Virginia
2004 PAEMST Awardee—Colorado

About the Authors
Melissa Conklin is the author of the highly 
acclaimed resource It Makes Sense! Using  
Ten-Frames to Build Number Sense, Grades K–2. 
Melissa was previously a full-time Math Solutions 
education specialist. She designs and provides 
professional development, site-based coaching, and 

e-coaching with classroom teachers, math coaches, 
and administrators. Melissa lives in Irving, Texas.

Stephanie Sheffield is the author or coauthor 
of four publications: Math and Literature, Grades 
2–3; Math and Literature, Grades K–1; Math and 
Nonfiction, Grades 3–5; and Teaching Arithmetic: 
Lessons for First Grade. She is a former Math 
Solutions consultant and has taught in the Houston 

area for more than twenty-five years.
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We’ve known for years that great teaching, and even greater learning, requires touching, manipulating, drawing,  
constructing, representing, and making sense of the math being encountered in these ways. In this wonderfully 
teacher-friendly It Makes Sense!, Ann Carlyle captures the power of number paths and the number line to model 
practical ways of strengthening teaching and deepening learning of key primary grades’ number skills and concepts.

—Steven Leinwand, American Institutes for Research
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Beyond Invert
Multiply

Beyond Invert & Multiply builds on the foundational 
understandings that are described in Beyond 
Pizzas & Pies: 10 Essential Strategies for Supporting 
Fraction Sense, Second Edition, and applies them to 
situations involving fraction computation. You’ll find:

•   Classroom Scenarios that address common 
challenges students (and teachers!) encounter as 
they learn to operate with fractions;

•   What’s the Math? sections intended to clarify the 
mathematics;

•    What’s the Research? insights that show why “that’s 
the way we’ve always done things” might not be 
the most successful approach; 

•   Classroom Activities with friendly, step-by-step 
instructions and video clips demonstrating how to 
teach the concepts;

•   Reproducibles are available in a downloadable 
format (see page xxviii for detailed registration and 
access instructions); and

•   Study Questions at the end of each chapter that 
encourage readers to set concrete goals for 
implementing what they’ve read.

•   Streaming Video Clips This resource features more 
than 30 video clips filmed in actual classrooms.  
Clips range from 1 minute to 6 minutes in length 
with a total viewing time of 
approximately 70 minutes. 
See page xxviii for detailed 
registration and access 
instructions. 
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Looking for a resource to help as you implement the Number and Operations–Fractions content 
content domain of the Common Core State Standards for Mathematics? Here it is . . . Beyond Invert 
& Multiply not only helps teachers identify what’s important about operations involving fractions but it 
also provides contexts, classroom video clips, and activities—all backed up by research.

—Francis (Skip) Fennell, L. Stanley Bowlsbey Professor of Education and Graduate  

and Professional Studies, McDaniel College, Westminster, Maryland

When I see teachers and they talk to me about how much Beyond Pizzas & Pies has been a great support 
to them, the next question is usually, “When are you going to author a book about computation? My 
students are starting to have foundational knowledge of fractions but they really have struggles with 
computation.” In answer to teachers’ needs, I’m excited to welcome you to Beyond Invert & Multiply.  

— Julie McNamara
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Not only does this powerful resource answer these questions, it also 

provides more than 375 examples of open-ended tasks, in question 

format, to support you in creating dynamic learning environments and 

helping students make sense of math. Designed as a supplement to 

your mathematics curriculum, the tasks can be seamlessly embedded 

within lessons and units of study, used for warm-up routines and review, 

and incorporated into assessments. The second edition of this popular 

resource includes all-time favorite questions as well as new ones!
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 From Look, Quick! to Mystery Sums, the twenty 
classroom-tested lessons in this resource provide 
friendly, meaningful support for using ten-frames. 
Many state standards require students to solve 

addition and subtraction problems using models. Ten-
frames are one of the most important models that teachers 
can use to help students anchor to the landmark number 
ten and develop all aspects of number sense. Additionally, 
state standards expect that students become fluent and 
flexible in their ability to compute numbers. Ten-frames 
help students develop the skills they need to become 
flexible and fluent problem solvers. 

The step-by-step lessons are presented in three 
categories: 

• routines 

• games 

• problem-solving activities 

The lessons are intentionally designed to provide 
students with opportunities to think, reason, and 

About the Author
Melissa Conklin, is the author of the highly acclaimed resource It Makes Sense! Using  
Ten-Frames to Build Number Sense, Grades K–2. Melissa was previously a full-time Math 

Solutions education specialist. She designs and provides professional development, 

site-based coaching, and e-coaching with classroom teachers, math coaches, and 

administrators. Melissa lives in Irving, Texas.
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Using Number Paths and Number Lines to 

Build Number Sense

16 introductory ideas,  

10 lessons, and 14 games

Ann Carlyle
Series Editor, Melissa Conklin

K–2 Also in This Series
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Paths and Number Lines to  
Build Number Sense
(978-0-325-13767-4)

It Makes Sense! Using  
the Hundreds Chart to  
Build Number Sense
(978-0-325-13766-7)

Dedicated to Teachers™ Heinemann.com/Math

Compelling, engaging lessons!
This resource is every teacher’s dream! The organization and layout is very user-friendly. My favorite parts are the hints 
provided for helping teachers ask key questions, differentiate their instruction, and support ELL learners.

— Christine Sanchez, first-grade teacher
Beneke Elementary, Houston, Texas

Clear, concise, complete! This resource provides teachers with easy-to-follow teaching directions for compelling, engaging 
lessons, including key questions to explore with students, suggestions for support of ELL students, management tips, 
assessment, correlation with NCTM Focal Points, insights into how children learn or how they might respond, and teacher 
reflections. It Makes Sense! Using Ten-Frames to Build Number Sense provides rich opportunities for professional discussion.

— Maryann Wickett, classroom teacher, Encinitas, California
coauthor of This Is Only a Test: Teaching for Mathematical Understanding in an Age of Standardized Testing

20 classroom-tested routines, games, 
and problem-solving lessons

communicate about numbers. The lessons offer a wealth  
of teacher support, including: 
• strategies for differentiating instruction; 

• assessment rubrics; 

• examples of student thinking; 

• technology tips; 

• teacher reflections; and 

•  reproducible ten-frames, ten-frame cards, and computation 
cards that are also available in a downloadable, printable 
format. See page xx for detailed registration and  
access instructions.

Using the Hundreds Chart to Build Num
ber Sense

It Makes Sense!
Conklin • Sheffield

 F rom Building a Wacky Hundreds Chart to 
Number Chart Bingo!, the twenty classroom-
tested lessons and games in this resource 
transform the hundreds chart from a poster on 

the classroom wall into a hands-on, interactive tool used 
by both teachers and students. The hundreds chart is 
one of the most important tools teachers can manipulate 

to help students think about our base ten number 
system and to build a mental model of the mathematical 
structure of it. Working with the hundreds chart helps 
learners develop the skills they need to become 
flexible and fluent problem solvers and meet the 
requirements of many state standards. The step-by-step lessons in It Makes Sense! Using 

the Hundreds Chart to Build Number Sense offer a 
wealth of teacher support, including:• strategies for differentiating instruction;• assessment rubrics; 

• key questions to promote student thinking;• tips for using interactive whiteboards;• teacher reflections; and•  reproducible hundreds chart, number puzzles, bingo 
cards, and more in a downloadable, printable format. 
See page xx for detailed registration and access 
instructions.

A superb resource for teachers! These lessons are rich, focused on the big ideas of mathematics, appropriate for young students, and conceptually 

based. Melissa and Stephanie have done a masterful job of describing what teaching for understanding really means.
— Juanita V. Copley, Professor Emerita, University of Houston

In a primary math classroom, is there any other tool that is more important and appropriate than the hundreds 

chart? Your students will be building, navigating, investigating, and communicating their way to a stronger sense 

of number. I am not sure if you could find many first graders who wouldn’t love to build a wacky hundreds chart 

and then talk about it with their peers. What a fabulous resource for educators!— Beth Terry, math specialist, Alexandria City Public Schools, Virginia
2004 PAEMST Awardee—Colorado

About the Authors
Melissa Conklin is the author of the highly 
acclaimed resource It Makes Sense! Using  
Ten-Frames to Build Number Sense, Grades K–2. 
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professional development, site-based coaching, and 

e-coaching with classroom teachers, math coaches, 
and administrators. Melissa lives in Irving, Texas.

Stephanie Sheffield is the author or coauthor 
of four publications: Math and Literature, Grades 
2–3; Math and Literature, Grades K–1; Math and 
Nonfiction, Grades 3–5; and Teaching Arithmetic: 
Lessons for First Grade. She is a former Math 
Solutions consultant and has taught in the Houston 

area for more than twenty-five years.
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From Minty to MosesHarriet Tubman 
H arriet Tubman began her life as a slave named Araminta Ross, Minty for short. She was born around 

1820 in Maryland. Minty became a house slave on her 
master’s plantation around the age of 5 or 6, but was later 
sent to work in the fields. Minty also experienced the 
violence that forced many slaves to escape, and for 
all of her life she carried scars from whippings. Her 
worst injury occurred when she was a teenager, sent 
to buy supplies at a nearby store. She met another 
slave who had left the fields without permission, 
and when his overseer demanded that Minty help 
him restrain this other slave, she refused and the 

overseer threw a two-pound weight at her, striking 
her in the head. As a result of this head injury, Minty 

would suffer from severe headaches and seizures all 
her life, as well as unexplained moments of falling 

into a sudden, deep sleep. Minty believed that the vivid 
dreams she experienced during these sleeping episodes 

were religious messages from God.
Escape

Minty married a free black man named John Tubman around 
1844, and took his name, also changing her first name to Harriet, 

which was her mother’s name. But there was always the fear of being sold, and 

when rumors surfaced about her master selling her, Tubman was determined 

to run away. In 1849 she escaped, setting out on foot and leaving her husband 

of five years behind. She followed the North Star every night until she made 

it to Philadelphia, where she found a job and saved her money. Tubman later 

described what it was like to arrive in the North:“I had crossed the line of which I had so long been dreaming. I was free; 
but there was no one to welcome me to the land of freedom. I was a 

stranger in a strange land. and my home after all, was down in Maryland; 

because my father, my mother, my brothers, and sisters, and friends were 
there. But I was free, and they should be free.”ConductorShe began returning to the South secretly, escorting first her sister and her 

sister’s children, then her brother to safety. Sadly, when Tubman returned a 

Harriet Tubman escaped slavery to become a leading abolitionist. She led hundreds of enslaved people to freedom along the route of the Underground Railroad.
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into a sudden, deep sleep. Minty believed that the vivid 
dreams she experienced during these sleeping episodes 

were religious messages from God.
were religious messages from God.

EscapeEscape
Minty married a free black man named John Tubman around 

Minty married a free black man named John Tubman around 
1844, and took his name, also changing her first name to Harriet, 

1844, and took his name, also changing her first name to Harriet, 

which was her mother’s name. But there was always the fear of being sold, and 

when rumors surfaced about her master selling her, Tubman was determined 

to run away. In 1849 she escaped, setting out on foot and leaving her husband 

of five years behind. She followed the North Star every night until she made 

it to Philadelphia, where she found a job and saved her money. Tubman later 

described what it was like to arrive in the North:“I had crossed the line of which I had so long been dreaming. I was free; 
but there was no one to welcome me to the land of freedom. I was a 

stranger in a strange land. and my home after all, was down in Maryland; 

because my father, my mother, my brothers, and sisters, and friends were 
there. But I was free, and they should be free.”ConductorShe began returning to the South secretly, escorting first her sister and her 

sister’s children, then her brother to safety. Sadly, when Tubman returned a 

The capital city of the Confederacy, Richmond, Virginia, lay in ruins after the Civil War in 1865.
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Putting the Union Back Together 
I n one of his most famous speeches against slavery, 

Abraham Lincoln stated, “A house divided against itself 
cannot stand.” He was not talking about a real house, 

though. He was talking about the United States. At the time of his 
speech, the Southern states depended on slavery to make their 
plantations profitable. The Northern states wanted to eliminate 
slavery. North and South disagreed violently, making the United 
States a “house divided.” M
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From Rebuilding a Nation: Picking Up the Pieces, Cobblestone Civil War Series, © 2005 by Carus Publishing Company. Reproduced with permission.

278

Espionage is the 
practice of spying 
to gain secret 
information.

Hoop skirts were long, 
full skirts that were 
supported by wire 
circles.

Petticoats were 
women’s slips or 
underskirts that 
often were trimmed 
with lace.

Spies 
in

Petticoats

Library of Congress

Belle Boyd

Women and girls of all ages worked as spies during the Civil War. 
Historians believe that more than 1,000 females in the North 
and the South may have been involved in espionage. Most women 

became spies because they wanted to help their side win the war.
Spying during the Civil War, as it is during any major conflict, was 

dangerous work. If a spy was captured, she risked being sent to prison. While 
women spies were not hanged, they were threatened with that punishment. 
Yet women spies often were successful in completing their missions. 

They had several advantages over their male counterparts. Early in the 
war, Union and Confederate soldiers did not expect females to engage in 
espionage. Consequently, soldiers allowed women and girls to travel across 
Union and Confederate lines without being searched. And, at first, female 
spies benefited from the understanding that the only grown men allowed to 
touch a woman were her husband and her doctor. 

As soldiers learned about females in this line of work, however, women 
became subject to searches. Women’s clothing made it easy to hide 
information. Hoop skirts and petticoats were the height of fashion during 
the Civil War. The many yards of fabric were perfect for hiding messages 
and papers, and small packages and medical supplies attached easily to 
the frames of the hoop skirts. Smuggling was especially important to the 
Confederacy, as its army had a shortage of medicine. Spies who could not 
afford the expense of hoop skirts sometimes carried notes or supplies 
hidden in a basket or a bag.

By Judith E. Harper, Cobblestone, © 2015 by Carus Publishing Company. Reproduced with permission.
Flower pattern used in background: © Capable97/Shutterstock, Inc. Lace pattern used in background: © Woodhouse/ Shutterstock, Inc.228
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Harriet Tubman escaped slavery to become a leading abolitionist. She led hundreds of enslaved people to freedom along the route of the Underground Railroad.

Spying during the Civil War, as it is during any major conflict, was 
dangerous work. If a spy was captured, she risked being sent to prison. While 
women spies were not hanged, they were threatened with that punishment. 
Yet women spies often were successful in completing their missions. 

They had several advantages over their male counterparts. Early in the 
war, Union and Confederate soldiers did not expect females to engage in 
espionage. Consequently, soldiers allowed women and girls to travel across 
Union and Confederate lines without being searched. And, at first, female 
spies benefited from the understanding that the only grown men allowed to 
touch a woman were her husband and her doctor. 

As soldiers learned about females in this line of work, however, women 
became subject to searches. Women’s clothing made it easy to hide 
information. Hoop skirts
the Civil War. The many yards of fabric were perfect for hiding messages 
and papers, and small packages and medical supplies attached easily to 
the frames of the hoop skirts. Smuggling was especially important to the 
Confederacy, as its army had a shortage of medicine. Spies who could not 
afford the expense of hoop skirts sometimes carried notes or supplies 
hidden in a basket or a bag.
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By Ellen Hardsog, Cobblestone, © 2011 by Carus Publishing Company. Reproduced with permission.

W
ith a firm hand, Abraham 

Lincoln signed the Emancipation 

Proclamation on January 1, 1863. 

Earlier that day, he had shaken the hands of 

hundreds of visitors at the White House’s 

New Year’s Day reception, and his fingers 

were nearly numb. But he concentrated on 

producing a clear signature. He commented 

that if his handwriting was wobbly, 

opponents might interpret the scrawl as that 

of a leader nervous about reaction to his 

proclamation. In fact, Lincoln stated, “I never, 

in my life, felt more certain that I was doing 

right, than I do in signing this paper.”

Shortly after Lincoln won election in 

1860 as the 16th U.S. president, seven 

Southern states seceded from the Union, 

forming the Confederate States of America. 

Lincoln’s Decision

Colorful lithographs of the historic Emancipation Proclamation were printed and distributed.
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THE EMANCIPATION PROCLAMATION
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By Eric Arnesen, Appleseeds, © 2009 by Carus Publishing Company. Reproduced with permission.

THE QUESTION OF

Most people would agree that the most 

controversial subject in America during 

Lincoln’s life was slavery. If something is 

controversial, that means people disagree and 

argue about it. Ever since Europeans settled the 

first American colonies, there were enslaved 

people here. Slaves—or enslaved people—were 

men, women, and children who were owned as 

property by other people.

Slaves had no political rights. They were bought 

and sold. They had to work for the people who 

owned them. Their families could be broken apart. By definition, 

slavery involved force and violence. In the early American 

colonies, then later in the new nation, the people who were 

enslaved were black Africans.

Same Country, Different Cultures

Many white Americans saw nothing wrong with slavery. “People have 

always owned slaves,” they argued. Slave owners believed that some 

people were better than others, and that “better” people had a right to 

own others. Besides, without an enslaved population, how could they, 

the southerners, grow such large crops of tobacco and cotton? Slavery 

was not only fair, they insisted, it was economically necessary.

Did you Know?

Slavery came to 

Colonial America 

in 1619 when the 

first African slaves 

were brought to 

the Jamestown 

settlement in the 

Virginia colony to 

help in the production 

of such crops as 

tobacco. Historians 

believe that about 

475,000 Africans 

were brought to North 

America and enslaved 

prior to 1808.

Enslaved African Americans were forced to work on cotton plantations (above). Still, many managed to escape and fled north.

SLAVERY

“If slavery is  

not wrong, 

nothing is 

wrong.” 
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the frames of the hoop skirts. Smuggling was especially important to the 
Confederacy, as its army had a shortage of medicine. Spies who could not 
afford the expense of hoop skirts sometimes carried notes or supplies 
hidden in a basket or a bag.

From Young Heroes of the North and South, Cobblestone Civil War Series, © 2005 by Carus Publishing Company. Reproduced with permission. 175
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Patriotic Children 
W hen we read about the Civil War, it is often stories about soldiers in battle or women on the home front. But adults were not the only people involved in the war. In every town and city, on every farm and in every school, children showed their patriotism in their own ways. Whether Union or Confederate, children cheered their fathers and brothers in the army with letters from home. Children took care 

of the family homes and farms while soldiers were away in battle. And 
all children suffered from loneliness and the uncertainties of war, just as 

grownups did. 

Raising Money
Children joined groups such as Soldiers’ Aid Societies in both the North 

and South. They organized fairs and raffles to raise money. Often they 
made and sold patriotic cockades—badges made of buttons and ribbon 

that celebrated the flag of the North, the South, or a state. Children 
performed in plays and concerts that had patriotic themes. Such 
entertainment often featured tableaux vivants, where costumed actors 
sat motionless and silent on a stage to re-create a famous picture or 
scene from history. Through these efforts, Northern children donated at 

least $100,000 to the care of the soldiers. 

A young girl in a mourning dress 
holds a portrait 
of her father on 
her lap.

A young girl in a 
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10
By Gina DeAngelis and Lisa Ballinger, illustrated by David Mercer, Cobblestone, © by Carus Publishing Company. Reproduced with permission.

From the Old

to the
New World

Perilous
Voyage
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By John K. Thornton, Footsteps, © by Carus Publishing Company. Reproduced with permission.

They bought enslaved people from African merchants and from African rulers and their agents. The Portuguese then transported these captives to work in their colony of Brazil in South America, and, after signing agreements with Spain, to the Spanish colonies in the Americas. Some of these Africans had already been enslaved in Africa as the result 

of wars between African states or civil wars between African rulers. Others had been captured by bandits and outlaws and sold illegally to Portuguese merchants. In a few cases, African courts had condemned them to slavery for crimes they, or some-times members of their families, had committed.

A Practice Grows
Neither English nor Dutch merchants bought slaves in Africa in the 1500s. Merchants of both nations did visit and trade with African states from the 1550s onward, but purchased only gold, cloth, ivory, and other African products. In one or two rare cases, they captured Africans when they raided the coast. For the most part, they obtained slaves by attacking Portuguese ships that were carrying the Africans to Spanish America. They then resold the captured Africans to the English and Dutch colonies in South America, the Caribbean, and North America. Only in the late 

Africans inColonial         America

The Atlantic slave trade consisted of more than 35,000 slave voyages that 

forcibly transported over 12 million Africans to the Americas between the 

sixteenth and nineteenth centuries.

The Portuguese pioneered the transatlantic slave trade in the mid-1500s.
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of wars between African states or civil wars between African rulers. Others had been captured by bandits 
Portuguese merchants. In a few cases, African courts had condemned them 

         AmericaThe Portuguese pioneered the transatlantic slave trade in the mid-1500s.
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By John K. Thornton, Footsteps, © by Carus Publishing Company. Reproduced with permission.

1630s did the Dutch and English begin buying slaves in Africa for their colonies in America. To do so, they used the same techniques as the Portuguese. 
Initially, the English slave trade was directed to Barbados in the Caribbean; the Dutch trade, to Brazil and then to colonies in South America. The fi rst slaves to be brought directly from Africa to North America came to New Amsterdam (present-day New York City) in 1653. Many of these slaves were promptly sold to the English colonists to work on plantations in the Chesapeake Bay area (present-day Virginia, Maryland, and Delaware). The direct slave trade to North America was slow to develop. At fi rst, only Dutch ships brought slaves. However, after the English took control of the Dutch colony of New York in 1664, most new slaves came from the Caribbean islands rather than from Africa. English merchants started buying slaves again from Africa after 1700.

Slavery Laws EvolveAt fi rst, the English and Dutch did not have a code of laws for slaveowners. They held some slaves for life, others they released after a period of years. Many of the fi rst Africans in America came from Angola on the west-central coast of Africa, and some of them were Christians. 
Toward the end of the 1660s, the number of enslaved people brought to America greatly increased. They came mostly from West Africa and were less likely to be Christian. Ideas about slavery began to change, and the belief that the condition of slavery was life-long and inheritable gradually became 

Top: Slaves unload rice barges in South Carolina.
Bottom: Under the watchful eye of an overseer, slaves work at a sugar mill in the Caribbean in the 1600s.

Inheritable, in this context, means one was born a slave if one or both 
parents were 
slaves.
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By Amy Butler Greenfi eld, Footsteps, © by Carus Publishing Company. Reproduced with permission.

M
ost Africans and their descendents in Colonial America 

were slaves their entire lives, but slaves sometimes won 

their freedom. Here are the stories of four who did.

Yarrow Mamout

Yarrow Mamout, a Muslim, was 

born in Africa in the early 1700s. 

As a young man, he was kidnapped 

and sold overseas to a Maryland 

slave owner. Freed by his master’s 

widow when his master died, he 

worked hard and eventually bought 

a house and other property near 

the nation’s new capital, in the area 

known as Georgetown. Mamout 

lived to be more than 100 years 

old and followed the teachings of 

the prophet Muhammad throughout 

his life.

Oney Judge

Little is known about the early life 

of Oney Judge, Martha Washington’s 

favorite seamstress. George Washing- 

ton claimed she was “treated more 

like a child than a Servant,” but 

Judge was in fact their slave. In 1796, 

determined to be free, she ran away 

to Portsmouth, New Hampshire. 

Washington tried to have Judge 

seized and returned. However, when 

Washington learned that such actions 

would make him deeply unpopular 

with the freedom-loving people 

of New Hampshire, he gave up. 

In 1797, Judge married John Harris, 

a free mulatto of New Hampshire, 

and disappeared from the public 

record.

James Lafayette 

Born in Virginia in the late 1740s, 

James Lafayette was given the name 

James Armistead, the surname of his 

owner. In 1781, the Revolutionary 

War was raging and Armistead 

Freedom Beckons

Yarrow Mamout
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“W e hope to plant a nation/Where none before hath stood,” 
sang the English about Virginia. 
Th ey obviously did not respect the 
ancient and proud native peoples who 
had established systems of culture 
and religion.

Members of the Virginia Com pany 
did get an unpleasant welcome while 
looking for a settlement site: “At our 
landing, there came many . . . Savages 
to resist us with their Bowes and 
Arrowes, in a most warlike manner. . . .” 
But the Native Americans also helped 
the English. Settler George Percy 

acknowledged that “[i]t pleased God, 
aft er a while to send . . . our mortall 
enemies [the Indians] to releeve us . . . 
Bread, Corne, Fish, and Flesh . . . 
otherwise we had perished.”In 1607, there were perhaps 

14,000 to 20,000 native people living 
near the Chesapeake Bay in Virginia. 
Most were Algonquian, Siouan, and 
Iroquoian speakers. Th e Algonquian-
speaking Powhatan chiefdom, located 
around the southern part of the 
bay, was led by the supreme chief, 
Powhatan. Com prising about 30 or 
so tribes, these people lived in small 
villages, each ruled by a werowance, 

By Karan Davis Cutler and Nancy D. Egloff, Cobblestone, © by Carus Publishing Company. Reproduced with permission.

The FIRSTVirginians

When Powhatan died, his brother 
Opechancanough became the 
supreme chief. Opechancanough 
led uprisings against the English 
settlers for taking over his people’s land and pushing them 

onto poorer soil. 

The English often called the native people “savages” because they did not live according to English customs. The English believed that their own ways of dressing and living and believing were the right ways. For the most part, they did not value the Virginia Native Americans’ ways.
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From the Old

to the
New World

They bought enslaved people from African merchants and from African rulers and their agents. The Portuguese then transported these captives to work in their colony of Brazil in 

of wars between African states or civil wars between African rulers. Others had been captured by bandits and outlaws and sold illegally to Portuguese merchants. In a few cases, African courts had condemned them to slavery for crimes they, or some-times members of their families, had committed.

A Practice Grows
Neither English nor Dutch merchants bought slaves in Africa in the 1500s. Merchants of both nations did visit and trade with African states from the 1550s onward, but purchased only gold, cloth, ivory, and other African products. In one or two rare cases, they captured Africans when they raided the coast. For the most part, they obtained slaves by attacking Portuguese ships that were carrying the Africans to Spanish America. They then resold the captured Africans to the English and Dutch colonies in South America, the Caribbean, and North America. Only in the late 

The Portuguese pioneered the transatlantic slave trade in the mid-1500s.
of wars between African states or civil wars between African rulers. Others had been captured by bandits and outlaws and sold illegally to Portuguese merchants. In a few cases, African courts had condemned them 

The Portuguese pioneered the transatlantic slave trade in the mid-1500s.
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By Catherine Correll-Walls, Dig, © by Carus Publishing Company. Reproduced with permission.

LIFE WAS HARSH, BUT THERE WERE SOME FUN TIMES.

Children, both European and Indian, served 

as ambassadors and interpreters between 

the colonists and the Powhatans, the Indians of 

coastal Virginia. During the colony’s fi rst 17 years, 

hundreds of children arrived at Jamestown, many 

of them unaccompanied by their parents on the 

transatlantic voyage.

In 17th-century England, children were 

sometimes separated from their families at an early 

age. They were sent, on a regular basis, to live with 

relatives for their education. Many had lost one 

or both parents to plague or malaria. Orphaned 

children were assigned duties 

as pages or maids in their new 

homes, and often their masters 

assumed the role of parent and 

teacher. Out of necessity, many 

children accompanied their 

masters and mistresses when 

they traveled, even when 

it meant a 3,000-mile 

transatlantic journey.

CHILD EXCHANGE

Some young boys, 

who had been sent 

to work on ships 

as servants to ship 

masters, rose through 

the ranks to become 

sea captains. One was Christopher Newport, who 

started his career as a ship apprentice. He then 

worked his way up and was named commander 

of the 1607 expedition to Jamestown. 

Samuel Collier, Richard Mutton, James 

Brumfi eld, and Nathaniel Peacock were the fi rst 

boys to arrive at Jamestown in 1607. At the time, 

Virginia was not a healthy or safe place for young 

children. According to John Smith, the leader 

of the Jamestown colony, two boys died within 

months of their arrival. Samuel Collier survived to 

serve as Smith’s page and accompanied him during 

meetings with Powhatan, the ruler of the Powhatan 

people until his death in 1618.

Smith saw Collier as young and easily able to 

adapt to new surroundings. Therefore, he sent him 

to live with the Powhatans to learn their language. 

In time, Collier’s knowledge of the Powhatan 

language and customs allowed him to act as a 

trusted communicator between the English and 

the Virginia Indians. Many of the children sent to 

live among the Indians, however, became confused 

about their cultural identity and were torn between 

colonial interests and Indian life ways.

Powhatan children also served as liaisons. 

Powhatan sent Indian children to James Fort with 

food and messages for the colonists. In 1608, the 

young Indian Namontack was sent to live at James 

Fort in exchange for the English boy Thomas 

Savage, who lived with Powhatan for three years. 

Namontack learned the English language and even 

traveled to England with Christopher Newport. 

Pocahontas, one of Powhatan’s youngest and most 

favored children, served 

as Powhatan’s messenger 

to the colonists. She 

learned the English 

language and became a 

follower of the Christian 

faith. In 1614, she married 

colonist John Rolfe.

Left: Pocahontas, the favorite 

daughter of the Indian chief 

who befriended the Jamestown 

settlers, later married colonist 

John Rolfe. They visited England, 

and sadly, she became ill and 

died there at the age of 22.

Right: Shell earrings that are 

believed to have belonged to 

Pocahontas.
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African courts had condemned them to slavery for crimes they, or some-

Neither English nor Dutch merchants bought slaves in Africa in the 1500s. 
and trade with African states from the 

They then resold the captured Africans 
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By John K. Thornton, Footsteps, © by Carus Publishing Company. Reproduced with permission.

so, they used the same techniques as the Portuguese. 
Initially, the English slave trade was directed to Barbados in the Caribbean; the Dutch trade, to Brazil and then to colonies in South America. The fi rst slaves to be brought directly 

The fi rst slaves to be brought directly 

The fi
from Africa to North America came to New Amsterdam (present-day New York City) in 1653. Many of these slaves were promptly sold to the English colonists to work on plantations in the Chesapeake Bay area (present-day Virginia, Maryland, and Delaware). The direct slave trade to North America was slow to develop. At fi rst, only Dutch ships 

develop. At fi rst, only Dutch ships 

develop. At fi
brought slaves. However, after the English took control of the Dutch colony of New York in 1664, most new slaves came from the Caribbean islands rather than from Africa. English merchants started buying slaves again from Africa after 1700.

Slavery Laws EvolveAt fi rst, the English and Dutch did not 

At fi rst, the English and Dutch did not 

At fi
have a code of laws for slaveowners. They held some slaves for life, others they released after a period of years. Many of the fi rst Africans in America 

Many of the fi rst Africans in America 

Many of the fi
came from Angola on the west-central coast of Africa, and some of them were Christians. 

Toward the end of the 1660s, the number of enslaved people brought to America greatly increased. They came mostly from West Africa and were less likely to be Christian. Ideas about slavery began to change, and the belief that the condition of slavery was life-long and inheritable gradually became 

Inheritable
means one was born a slave if one or both 

parents were 
slaves.

25

Top: Slaves unload rice barges in South Carolina.
Bottom: Under the watchful eye of an overseer, slaves work at a sugar mill in the Caribbean in the 1600s.

Inheritable, in this context, means one was born a slave if one or both 
parents were 
slaves.

The Colonial Williamsburg Foundation

Freedom Beckons

Yarrow Mamout

African courts had condemned them to slavery for crimes they, or some-times members of their families, 

A Practice Grows
Neither English nor Dutch merchants bought slaves in Africa in the 1500s. Merchants of both nations did visit and trade with African states from the 1550s onward, but purchased only gold, cloth, ivory, and other African products. In one or two rare cases, they captured Africans when they raided the coast. For the most part, they obtained slaves by attacking Portuguese ships that were carrying the Africans to Spanish America. They then resold the captured Africans to the English and Dutch colonies in South America, the Caribbean, and North America. Only in the late 

African courts had condemned them to slavery for crimes they, or some-

Neither English nor Dutch merchants bought slaves in Africa in the 1500s. 
and trade with African states from the 

They then resold the captured Africans 
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By Lois Green Carr, illustrated by Mark Mitchell, Cobblestone, © by Carus Publishing Company.

F rom Maryland’s first settlement in 1634 until the 1770s, tobacco and 

corn were the most important crops. Corn was the main food in colonial 

Maryland, and tobacco was sold in Europe in return for clothing, tools, and 

other manufactured materials. The planting, growing, and cultivating of 

tobacco and corn required a great deal of labor, though. A constant supply 

of unmarried indentured servants was needed to help work the fields. Working 

on tobacco crops in the hope of finding better opportunities brought many 

English, Scottish, and Irish immigrants to Maryland.
Hard Life in a New LandWhether settlers were masters or servants, their lives were not easy. Between 

the backbreaking work in the fields and various diseases, many immigrants 

died young, usually before their children were of an age to inherit property. 

If children had lost both parents and had no surviving relatives, the courts 

assigned them to other families. Poor children were forced to pay for their 

room and board by becoming servants in these families until they were old 

enough to support themselves.Yet for settlers who survived, Maryland’s profi table tobacco economy 

off ered opportunities even for those who came as servants. Servants had to pay 

for their passage across the ocean with four or fi ve years of labor, but once they 

LIFE IN
 ColonialMaryland

Indentured means sold into the service of another for a specifi c amount of time.

Short Non� ction for American History 
Colonial Times

1675 1700 1725 17501600 16501625

• 45 articles  
• 10 history lessons
• primary sources
• online image bank“ We turn information into knowledge by thinking about it. 

These texts support students in using the Toolkit’s 
comprehension and thinking strategies as tools to acquire 
and actively use knowledge in history.”

   —Stephanie Harvey and Anne Goudvis

Keep your active literacy classroom awash in historical resources 
that depict the controversies, issues, and dramas that shaped 
historical events—including the exploits of lesser-known individuals.

To support cross-curricular strategy instruction and close reading for 
information, Stephanie Harvey and Anne Goudvis have expanded their 
Toolkit Texts series to include a library of short non� ction for American 
history. Colonial Times (1600–1750) includes: 
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at a variety of reading levels, 

• 10 lessons for close reading in content literacy,

• primary source documents,

plus bibliographies, web sites, and ideas for online investigations.

The Digital Companion Resource provides all of the 
reproducible texts, plus primary source documents, and 
an image bank in a full-color digital format that is ideal 
for projecting and group analysis.
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By Jerry Miller, Cobblestone, © by Carus Publishing Company. Reproduced with permission.

C olonial Philadelphia could be consi dered almost as much the creation of Benjamin Franklin as 
it was of William Penn. It is true that when Franklin 
opened his printing shop in Phila del phia in 1728, 
this important city already was forty-six years old. 
But it also was a city without organized firefighters, 
an effective police force, or a hospital. These and other 
improvements would be Franklin’s contributions.Even before opening his printing shop, Franklin had 

formed a club in Phila delphia called the Junto. Devoted to self-
improvement and community service, its members helped Franklin 
bring about many impor tant changes in the city over time.The First LibraryThe Junto’s first project was to create a library. Since books were expensive and 

Philadelphia had no public libraries, Franklin suggested that the Junto form 

its own library by having each member contribute books to a common supply. 

This worked so well that Franklin decided to form a subscription library, which 

anyone could join by paying an annual fee. The fees collected paid for the 

purchase of books as well as a librarian. This became known as America’s first 

 Ben Franklin’s
City

A junto is a small, usually 
secret, group united for a 
common interest.

Books and paper were valuable things in Colonial times, making Franklin’s circulating library (top) a remark-able addition to the city. The man himself (left), painted by Charles Willson Peale.
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Even before opening his printing shop, Franklin had 
formed a club in Phila delphia called the Junto. Devoted to self-
improvement and community service, its members helped Franklin 
bring about many impor tant changes in the city over time.The First LibraryThe Junto’s first project was to create a library. Since books were expensive and 

Philadelphia had no public libraries, Franklin suggested that the Junto form 

its own library by having each member contribute books to a common supply. 

This worked so well that Franklin decided to form a subscription library, which 

anyone could join by paying an annual fee. The fees collected paid for the 

city. The man himself (left), painted by Charles Willson Peale.

L-6

Possible texts

Secondary sources that p
rovide 

background for the upcoming 

study of a primary source are 

appropriate for this lesson
.

Background for Chief Pow
ha-

tan’s speech and John Smith’s 

“Struggling to Settle Jamestown”:

• “Th e First Virginia
ns”

• “A Gift  of Friendship”

• “Tsenacomoco: My World”

Background for the Mayfl ower 

Compact: “Mutiny on the 

Mayfl ower”

Background for Roger William’s 

“Of Plimoth Plantation”: “R
eli-

gious Freedom in Colonial 

America”

Background for William Brad-

ford’s “A Shelter for the
 Poor and 

Persecuted”: “An Agreement of 

Trust”

Build Background to Understand a Primary Source

Read and paraphrase secondary sources to create a context for a topic

LESSON 3|
Primary sources can only be read in historical cont

ext. Just like working 

historians, students with background knowledge about the events, people
, and 

ideas behind a primary source are far better able
 to interpret and understand 

it. Historians read secondary sources extensively to get a better understanding 

of historic events and ideas. Th en they use the knowledge they have built to 

interpret and understand the primary source, ultimately using all sources 

to arrive at a more robust understanding. Th is lesson is preparation
 for 

Lesson 4; here, students build background knowledge by paraphrasing and 

annotating secondary sources to prepare for study of a primary source docu-

ment in Lesson 4.

Resources & Materials

•  a copy of a primary source document or artifact 
to project or show

•  several secondary sources relate
d to the time period in which the primary 

source was created, enough copies for all s
tudents

•  chart paper

Engage
■  Defi ne primary source and surface background knowledge.

[We briefl y project a copy of a primary source document.] What you see 

here is a copy of what is call
ed a primary source. A primary source is an 

original document or artifact 
that is created during the time period under 

study. When we read or study a primary source, it’s im
portant to have some 

background knowledge about it—who wrote or said or created it, why was 

it written or created, and what historica
l events surrou

nded it.

Th is primary source was created by [creator] in [time period]. Turn and 

talk about what yo
u know about this tim

e period, this person,
 and what was 

happening at the time. [Kids share background knowledge with a partner.] 

Let’s come back together and share out some of your prior 
knowledge about 

this. [We list some of the ideas and information that kids come up with on a 

chart for all to see.]
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By Ellen Donohue Warwick, Cobblestone, © by Carus Publishing Company. Reproduced with permission.

T
he day aft er the Pilgrims sighted land, 

a mutiny broke out on the Mayfl ower. 

William Bradford, in his history Of Plymouth 

Plantation, describes what took place. Some 

Strangers on board, he says, “began making 

discontented and mutinous speeches,” 

claiming that when they came ashore, “they 

would use their own liberty . . . for none 

had power to command them.” From this 

confl ict came a document that later helped 

set the stage for democratic government in 

the United States.

People think of the Pilgrims as a tightly 

knit band of like-minded people seeking a 

place to worship as they saw fi t. Actually, 

the passengers were a diverse group. Fewer 

than half were religious Separatists: people 

who wanted a complete separation from the 

Church of England; the others were people 

Bradford called Strangers: freemen, inden-

tured servants, and hired hands looking 

to start a new life in a new land. Given the 

cramped quarters on the Mayfl ower and 

the length of the voyage, it is not surprising 

that confl icts broke out.

Th e Strangers, who claimed that “none 

had power to command them,” were tech-

nically correct. Th e group’s patent, or 

permission to settle, was from the Virginia 

Company. Th e Pilgrims, however, came to 

Cape Cod an area outside that company’s 

jurisdiction. Once on shore, the Strangers 

could indeed do as they pleased.

Th e confl ict highlighted a sober fact: 

Life in the wilderness was demanding, and 

the group needed the help of everyone 

A reenactment staged 

by Plimoth Plantation 

interpreters shows 

the signing of the 

Mayfl ower agreement 

taking place in the 

master’s cabin.
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128 By Sarah Elder Hale, illustrated by Mark Kilvington, Cobblestone, © by Carus Publishing Company. Reproduced with permission.

Shouts of joy and excitement from some 200 to 300 Powhatan Indians met Captain Christopher Newport and his men on 
the shores of the Indian village 

Werowocomoco (near Purtan Bay, 

on the York River) in February 1608. 

Nearby, Chief Powhatan sat on a bed of 

mats awaiting his guests. He had prepared 

an enormous feast and lavish entertainment 

to welcome the English captain. Dressed in a 

robe of animal skins, Powhatan was surrounded 

by handsome young women with faces and 

shoulders painted red and necks wreathed in 

white beads. A richly embroidered leather pillow 

decorated with pearls and beads—a symbol of 

Powhatan’s great wealth—was next to him.

A Relationship is Established

When the Englishmen arrived, Powhatan off ered them food 

and drink. Th e two groups spent the rest of the day establishing 

friendly relations.Th e following day, to show his sincerity, the chief presented 

Newport with an assortment of gift s. Newport reciprocated with 

A GIFT OF 
FRIENDSHIP

Let’s come back togethe
r

this. [We list some of the ideas and information that kids come up with on a 

chart for all to see.]T
he day aft er the Pilgrims sighted land, 

he day aft er the Pilgrims sighted land, 

he day aft

a mutiny broke out on the Mayfl owerMayfl owerMayfl . 

William Bradford, in his history Of Plymouth 

Plantation, describes what took place. Some 

Strangers on board, he says, “began making 

discontented and mutinous speeches,” 

claiming that when they came ashore, “they 

would use their own liberty . . . for none 

had power to command them.” From this 

confl ict came a document that later helped 

fl ict came a document that later helped 

flset the stage for democratic government in 

the United States.

People think of the Pilgrims as a tightly 

knit band of like-minded people seeking a 

place to worship as they saw fi

the passengers were a diverse group. Fewer 

Church of England; the others were people 

Bradford called Strangers: freemen, inden-

tured servants, and hired hands looking 

to start a new life in a new land. Given the 

cramped quarters on the Mayfl owerMayfl owerMayfl  and  ower and  ower

the length of the voyage, it is not surprising 

that confl icts broke out.fl icts broke out.fl
Th e Strangers, who claimed that “none 

Th e Strangers, who claimed that “none 

Th
had power to command them,” were tech-

nically correct. Th e group’s 

nically correct. Th e group’s 

nically correct. Th patent, or 

permission to settle, was from the Virginia 

Company. Th e Pilgrims, however, came to 
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Company. Th

Cape Cod an area outside that company’s 

nce on shore, the Strangers 

A reenactment staged 

by Plimoth Plantation 
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Of Plymouth Plantation
WILLIAM BRADFORD

Of Plymouth Plantation is the journal of William Bradford, the leader of the Plymouth Colony in Massachusetts. Th e journal describes the story of the Pilgrims from 1608 when they settled in the Dutch Republic through the voyage of the Mayfl ower in 1620 and the early years of the Colony they founded until 1647. Th e book ends with a list of the Mayfl ower passengers and what happened to them.

About the voyage to the New World:
Aft er they had enjoyed fair winds and weather for a season, they were encountered many times with cross winds, and met with many fi erce storms, with which the ship was shrewdly shaken, and her upper works made very leaky; and one of the main beams in the mid ships was bowed and cracked, which put them in some fear that the ship could not be able to perform the voyage. . . . But in examining of all opinions, the master and others affi  rmed they knew the ship to be strong and fi rm under water; and for the buckling of the main beam, there was a great iron screw the passengers brought out of Holland, which would raise the beam into place; the which being done, the carpenter and the master affi  rmed that with a post put under it, set fi rm in the lower deck, and otherways bound, he would make it suffi  cient. And as for the decks and upper works they would caulk them as well as they could, and thought with the working of the ship they would not long keep staunch [watertight] yet there would otherwise be no great danger, if they did not overpress her with sails. So they committed themselves to the will of God, and resolved to proceed . . .

Arriving aft er their long ocean journey:
. . . aft er long beating at sea they fell with that land which is called Cape Cod; the which being made and certainly known to be it, they were not a little joyful. Aft er some deliberation had amongst themselves and with the master of the ship, they tacked about and resolved to stand for the southward (the wind and weather being fair) to fi nd some place about Hudson’s River for their habitation. But aft er they sailed the course about half the day, they fell amongst dangerous shoals and roaring breakers, and they were so far entangled therewith as they conceived themselves in great danger; and the wind shrinking upon them 

PRIMARY SOURCE
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the which being made and certainly known to be it, they were not a little joyful. Aft er some deliberation had amongst themselves and with the master of the 
Aft er some deliberation had amongst themselves and with the master of the 
Aft
ship, they tacked about and resolved to stand for the southward (the wind and weather being fair) to fi nd some place about Hudson’s River for their habitation. 
weather being fair) to fi nd some place about Hudson’s River for their habitation. 
weather being fair) to fi
But aft er they sailed the course about half the day, they fell amongst dangerous 
But aft er they sailed the course about half the day, they fell amongst dangerous 
But aft
shoals and roaring breakers, and they were so far entangled therewith as they conceived themselves in great danger; and the wind shrinking upon them 

May be reproduced for classroom use. Toolkit Texts: Short Nonfi ction for American History, Colonial Times by Stephanie Harvey and Anne Goudvis, ©2013 (Portsmouth, NH: Heinemann).
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An oil painting on canvas, David, Joanna, and Abigal Mason,  1670, 

attributed to The Freake-Gibbs Painter, an American active in 1670. (39.5 x 42.5 inches).

David, Joanna, and Abigail Mason
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What was it like to grow up as a 

Native American? Daily life for 

children varied depending on where they 

lived and what tribe they belonged to. Some 

tribes were nomadic, meaning that they 

moved from place to place and did not have 

a permanent settlement. They usually lived 

in tepees or lodges that could be quickly 

assembled and disassembled. Others lived 

in more settled villages. But just as pioneer 

children had families and communities, 

Native American children also had their 

families and extended families, as well as 

their tribe.
Pioneer families at this time might 

have more than five or six children, but 

native families tended to have only three or 

four. A newborn child was very important 

to the tribe, and there were often special 

ceremonies to celebrate births. Children 

were generally not called by their proper 

names in everyday life, but instead were 

referred to by nicknames or relationship 

names (like “son” or “daughter”). Babies 

were carried and nursed by their mothers 

for the first several years of their lives. They 

were often strapped to cradleboards, which 

were boards or frames similar to portable 

cradles, where babies could be fastened in 

and carried safely. They made it possible for 

their mothers to do the work they needed to 

do and still keep their babies close. However, 

children were also just as likely to be raised 

by their grandparents as their parents. 

Extended families lived together, and it 

made sense for the older members, who 

might not be able to hunt or look for food 

anymore, to take care of the children.
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A Chippewa mother holds her 

baby in the cradleboard that 

she uses to carry her safely 

while she works.

assembled and disassembled. Others lived 

in more settled villages. But just as pioneer 

children had families and communities, 

Native American children also had their 

families and extended families, as well as 

their tribe.
Pioneer families at this time might 

have more than five or six children, but 

native families tended to have only three or 

four. A newborn child was very important 

to the tribe, and there were often special 

and carried safely. They made it possible for 

their mothers to do the work they needed to 

do and still keep their babies close. However, 

children were also just as likely to be raised 

by their grandparents as their parents. 

Extended families lived together, and it 

made sense for the older members, who 

4

“O
CIAN IN VIEW! O! THE JOY.”

In November of l805, a small group of explorers reached 

the Pacifi c Ocean after a grueling trip of more than 

4,000 miles. They were the fi rst Americans ever to travel overland 

from the Mississippi River to the Pacifi c Coast.

There were 23 army privates and three sergeants in the 

group—all experienced frontiersmen. These men were the Corps 

of Discovery. They were led by two captains, Meriwether Lewis 

and William Clark. Clark brought along his servant, an enslaved 

man named York. There were also two interpreters, one a French 

Canadian fur trapper and the other a half-French, half-Shawnee 

Indian scout. With the French Canadian was his 16-year-old 

Shoshone Indian wife, Sacagawea, who carried their newborn 

baby. Captain Lewis’s dog, Seaman, completed the group. These 

were the members of the Lewis and Clark expedition.

By Jerry Miller, Cobblestone, © by Carus Publishing Company. Reproduced with permission.
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Mr. Jefferson’s

Expedition

Meeting Native Americans
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By JoAnn Levy, Cobblestone, © by Carus Publishing Company. Reproduced with permission.
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In the 1866 painting above, Frances Flora Bond Palmer (known as F. F. Palmer) depicts pioneers crossing the plains with the Rocky Mountains in the background. Palmer, an English artist who became successful in the United States, painted many places that she never visited, basing details from sketches 
and photographs.

F rom the very beginning of emigration to California, women and children followed the 
trail west. The gold rush, in particular, ensured 
their participation in the westward adventure.Quite a few women recorded their experiences 

in diaries and letters. Following are excerpts from 
some of those reminiscences, where women 
expressed the fear and the joy, the worry and 
the wonder, that came with being part of an 
extraordinary adventure.

Reminiscences are recollections of past events.

Selected by  Anne Goudvis and Stephanie Harvey
Toolkit Texts

Short Non� ction for American History 
Westward Expansion

18801800 18401820

• 60 articles  
• 10 history lessons
• primary sources
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By Bruce Watson, Cobblestone, © by Carus Publishing Company. Reproduced with permission.

On the Utah prairie where a thou-

sand workers had gathered for the 

ceremony, four Chinese men carried 

an iron rail toward the track. It was 

the last link in the railroad that within 

moments would span the continent.

Known as “Celestials”

The date was May 10, 1869. The 

Union Pacific locomotive stood to 

one side and the Central Pacific 

to the other. The Chinese workers 

were known as “coolies,” “heathens,” 

and, because they called China the 

Celestial Kingdom, “Celestials.” Few of 

their fellow railroad workers bothered 

to learn their names. On the job, they 

were all called “John Chinaman.” No 

one knows their names today. But 

it was on the backs of the Chinese 

workers that the first transcontinental 

railroad was built.

For the Chinese, the work began 

as an experiment. Many Chinese men 

had come to America during the first 

California gold rush. When they did 

not strike it rich in the goldfields, 

they sought other work—but faced 

discrimination instead.

Then in 1863, Central Pacific and 

Union Pacific railroad tycoons agreed 

to build a coast-to-coast link. The 

Union Pacific would head west from 

Omaha, Nebraska, while the Central 

Pacific would extend east from 

Sacramento, California. The two 

companies mapped the routes, raised 

the money, and hired the workers.

The Celestials’ R
ailroad

Despite all their 

hard labor, not one 

Chinese worker 

was present for this 

photo taken at the 

joining of the Union 

Pacific and Central 

Pacific railroads.
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By Marcia Amidon Lusted, Cobblestone, © by Carus Publishing Company. Reproduced with permission.

EXODUSTERS

D ramatic change rarely happens overnight. Even aft er slavery was abolished in 1865, African Americans in the South faced constant oppression and discrimination. Th ey were denied education and the right to vote, they were cheated out of their crops, and they were subjected to acts of violence. Blacks had hoped for better lives and greater opportunities aft er 

the Civil War, but soon many realized that they would not fi nd that life in the South. As it had for so many others in search of a better future, the West beckoned to African Americans.
The Great ExodusIn the spring of 1879, a mass migration of some 6,000 black people from the South began heading for Kansas, The Homestead Act of 1862 helped create more than 

372,000 farms and enabled African Americans, such as the 
Shores family (above), to start new lives out West.
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In the 1866 painting above, Frances Flora Bond Palmer (known as F. F. Palmer) depicts pioneers crossing the plains with the Rocky Mountains in the background. Palmer, an English artist who became successful in the United States, painted many places that she never visited, basing details from sketches 
and photographs.

rom the very beginning of emigration to 

rom the very beginning of emigration to California, women and children followed the 

California, women and children followed the 
trail west. The gold rush, in particular, ensured 

trail west. The gold rush, in particular, ensured 
their participation in the westward adventure.

their participation in the westward adventure.Quite a few women recorded their experiences 

Quite a few women recorded their experiences 
in diaries and letters. Following are excerpts from 

in diaries and letters. Following are excerpts from reminiscences, where women 
, where women 

expressed the fear and the joy, the worry and 

expressed the fear and the joy, the worry and 
the wonder, that came with being part of an 

the wonder, that came with being part of an 

joining of the Union 

Pacific and Central 

Pacific railroads.
Pacific railroads.

D overnight. Even aftwas abolished in 1865, African Americans in the South faced constant oppression and discrimination. Thwere denied education and the right to vote, they were cheated out of their crops, and they were subjected to acts of violence. Blacks had hoped for better lives and greater opportunities aft
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T he Civil War had raged for four bitter 

years, lasting from 1861 to 1865 and 

pitting states and oft en families and 

neighbors against each other. Ultimately 

it determined that the United States 

would continue to exist as a union of 

states under a single government, and 

that it would no longer be the largest 

slaveholding country in the world. Th e 

issues that resulted in the war were partly 

born from the Westward expansion, as 

the question of whether new states and 

territories should be free or slaveholding 

areas brought slavery, and whether the 

Union would continue to be a union, 

to the forefront. Th e war ended with the 

surrender of the Confederate Army in 

1865, but battles of another kind would 

continue in the west.

Th e sparks that started the Civil 

War as settlers pushed west were not 

extinguished once that confl ict was over. 

Rather, as settlers and miners streamed 

westward, moving into and across 

traditional Indian lands, battles erupted. 

Th e post–Civil War army’s new mission 

became one of containing and controlling 

the Native Americans.Fighting for LandIn the Southwest, Apaches had been 

struggling with Texans and the U.S. Army 

for decades, but smoldering confl icts had 

burst into fl ame during the Civil War. 

Apaches and their northern neighbors, 

the Comanches—taking advantage of 

the drain of men east as Texans joined 

the Confederacy—pushed back against 

By Heather Cox Richardson, Cobblestone, © by Carus Publishing Company. Reproduced with permission.

Caught in the Crossfire

Although they fought fi ercely (above), in the end 
the Indians were no match 

for the persistent westward 
movement by settlers.
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SOC I AL EMOT IONAL LE ARNING

Brittany R. Collins

A 
Trauma-
Informed 
Approach

to 
Supporting 

Grieving 
Students

from
Learning
Loss

Bullying Hurts is not your same-old antibullying guide. Lester 
Laminack and Reba Wadsworth show how the read aloud, a 
familiar and proven instructional technique, can be used as 
a powerful way to neutralize bullying behaviors, create com-
munity in the classroom,  and help you meet the Common Core 
State Standards at the same time.

Recent research shows that punishing students who bully is 
not enough—that we must begin every child’s education by 
establishing relationship skills and building empathy among 
students. Lester and Reba recommend a series of read aloud 
books that focus on our shared humanity and can be used 
on day one of kindergarten and throughout the elementary 
years. Bullying Hurts guides students toward increased un-
derstandings about bullying behavior with a framework of five 
recommended read alouds and accompanying lessons that 
help you:

•	 define and discuss the important lessons about bullying 
embedded in each book

•	 develop literacy skills and strategies, conversation, critical 
thinking, character analysis, and reflection

•	 connect read aloud experiences to the anchor standards 
for reading in the Common Core.

Bullying Hurts does more than help children gain the insights 
and language needed to confront and neutralize the behav-
iors of bullies. It convinces us that by working together, we 
really can prevent bullying.

Lester Laminack is Professor Emeritus of 
literacy education at Western Carolina 
University. He is the author or coauthor 
of numerous books, including The Writing 
Workshop: Working Through the Hard Parts, 
Learning Under the Influence of Language 

and Literature, and Reading Aloud Across the Curriculum, as 
well as six children’s books including Three Hens and a Pea-
cock, a 2012 Children’s Choice Book of the Year Award winner.

reba WadsWorth, a former elementary class- 
room teacher, guidance counselor, and 
principal, currently serves as a national 
consultant for Booksource, Inc. and Devel-
opmental Studies, conducting workshops 
across the United States. She is coauthor 

of Learning Under the Influence of Language and Literature 
and Reading Aloud Across the Curriculum.

We believe focused read aloud experiences with carefully  
selected children’s literature followed by guided conversations 
is one way you can create a climate in your classroom, school, 
or district where an individual’s humanity and human dignity 
trump any difference(s) and kindness is the order of the day.

 Lester Laminack and Reba Wadsworth

ISBN-13: 978-0-325-04356-2
ISBN-10: 0-325-04356-6
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Perhaps the most important skill one should acquire to be ready for any college or any career, to be a 
productive part of any community, is kindness. In Bullying Hurts, Lester and Reba remind us of the critical 
importance of teaching kindness and then they do better than that: they take us into classrooms and show 
us, step-by-step and book-by-book, how we can use literature to help students become the empathetic, 
caring, kind people this world desperately needs. You won’t just read this book, you’ll use it.

Kylene Beers, author of When Kids Can’t Read—What Teachers Can Do
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The Soc ia l–Emot iona l 
Learn ing  Approach 

Ch i ld ren  Deserve

Gianna Cassetta 
Brook Sawyer
Foreword by CARMEN FARIÑA
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Manage learning instead of contro� ing children
 

“I’ll show you detailed strategies that prevent and minimize 
dif� culties with students, so you can focus on constructive 

action that will have a lasting, positive impact.”

—gia� a ca� e� a
 

Positive, supportive relationships with children help them develop 
socially and emotionally and helps you to effectively manage 
your classroom,” writes Gianna Cassetta. Her approach creates a 

positive environment that can actually be planned, taught, and supported 
from the � rst day of school—or anytime.

Classroom Management Matters shifts you away from draining rewards-
and-consequences systems. Instead of tips and techniques for controlling the 

uncontrollable, Gianna presents a plan for explicitly teaching children how to be 
effective learners and accountable members of the classroom. You’ll quickly learn to:

•  know students better and understand individuals’ misbehavior
•  assess children’s development along a provided social–emotional continuum
• teach self-management skills
• set and maintain boundaries
•  respond to disruption with effective teaching language.

With re� ection questions, classroom examples, and summaries 
of supporting studies from researcher Brook Sawyer, Classroom 
Management Matters helps you be a learning leader in the 
classroom instead of an authority.

Gianna Cassetta is an experienced classroom teacher, school 
leader, and consultant, and she has worked as Director of 
Leadership Development for the Of� ce of School Reform and 
Innovation at Denver Public Schools. She is cofounder of the Future 
Leaders Institute, a charter school in Harlem, New York City, and of 
SOAR Schools in Denver, Colorado.
 
Brook Sawyer, a former middle school teacher and elementary 
guidance counselor, is Assistant Professor in the College of 
Education at Lehigh University. She researches the development 
of at-risk preschoolers by examining and enhancing the 
practices of teachers.

dif� culties with students, so you can focus on constructive 
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• ESL

• reading

• spelling
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essential
essential

linguistics
linguistics

SECOND EDITION

what teachers need to know to teach

what teachers need to know to teach
ESL, reading, spelling, and grammar

The best-selling first edition of Essential Linguistics 
presented the basic concepts of linguistics in everyday 
language and showed the connections between linguistic 
theory and classroom practice. David and Yvonne 
Freeman make the second edition even more valuable by:

 ■ clearly explaining English phonology, morphology, 
and syntax and the implications for teaching

 ■ using the International Phonetic Alphabet to 
prepare students for the Praxis examination

 ■ including chapters on first and second language 
acquisition research and theories

 ■ reviewing ESL teaching methods.

With examples, activities, and end-of-chapter 
applications that link linguistic theory and classroom 
practice, the Freemans show teachers how to use 
their new understandings of linguistics to help student 
learning. Essential Linguistics, Second Edition, will be  
your go-to resource for all things linguistics, now better 
than ever. 

David and Yvonne Freeman are 
the authors of the Heinemann titles 
Between Worlds, Third Edition; Academic 
Language for English Language Learners 
and Struggling Readers; the English and 
Spanish versions of Teaching Reading 
and Writing in Spanish and English in 
Bilingual and Dual Language Classrooms, 
Second Edition; Dual Language Essentials 
for Teachers and Administrators; Closing 
the Achievement Gap; Teaching Reading 
in Multilingual Classrooms; and ESL/EFL 
Teaching.

David and Yvonne are Professors 
Emeriti at the University of Texas at 
Brownsville. They present regularly 
at international, national, and state 
conferences. 

780325 0509359

9 0000 >
ISBN  978-0-325-05093-5

FREEM
A

N
 &

 FREEM
A

N
SEC

O
N

D
 ED

ITIO
N

Teaching English Language Learners 
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◆  planning and implementing units of study 
that are supportive of English learners

◆  providing guided learning experiences 
for English learners during independent 
workshop time

◆  creating learning opportunities for 
English learners to engage in meaningful 
experiences with both literature and 
informational texts.

Lindsey’s instructional ideas, lesson examples, 
children’s literature suggestions, and 
di� erentiation strategies give you all the tools 
you need to implement a reading workshop that 
is as e� ective for your English learners as it is for 
your English speakers.

With classrooms that are more diverse 
than ever before, how can we 
support English learners in ways 

that help them reap the same bene� ts from 
reading workshop that our English-speaking 
students do? Lindsey Moses draws on her 
years of experience in classrooms to provide 
answers to teachers’ most common questions 
about getting started in a linguistically 
diverse workshop setting. She o� ers a wealth 
of practical ideas for supporting English 
learners through each component of the 
reading workshop. With research-based tips 
and guidance, Lindsey shares e� ective ways 
to modify your routines to meet the needs of 
every student in your classroom, including:

Lindsey Moses is an assistant professor of 

literacy education at Arizona State University. A 

former elementary teacher, Lindsey works with 

classroom teachers across the country supporting 

the implementation of e� ective literacy instruction 

in diverse settings. Her research focuses on 

elementary literacy instruction and English learners.
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Donald Graves’ spirit pervades many of those who have
made an impact on elementary education.

“‘If you don’t have a dream, how are you going to have a dream
come true?’ Don has given teachers around the world an image

of what teaching can be. Because of his legacy, we imagine a
great teacher not at the chalkboard but sitting alongside a child,

leaning in to hear, ready to respond.”
—LUCY CALKINS, coauthor of Pathways to the Common Core

“I think of Don Graves often when I perch alongside students, read their
drafts, and listen to their instruction. There never was a more sensible,
satisfying method for learning or teaching than his writing workshop.
And no one else was as encouraging to teachers; as a recipient of his
famous nudge—‘You have a story to tell’—I owe him my career.”

—NANCIE ATWELL, author of In the Middle

“I was drawn to Don Graves first by reputation, then by his deep
knowledge of children and writing, then by his humanity. Without Don
my vision of literacy and friendship would be significantly narrowed.”

—TOM ROMANO, author of Crafting Authentic Voice

Children Want to Write is a collection of Donald Graves’ most significant writings
paired with recovered video footage that illuminate his research and his inspiring
work with teachers. See the earliest documented use of invented spelling, the 
earliest attempts to guide young children through the writing process, the 
earliest conferences. This collection allows you to see this revolutionary 
shift in writing instruction—with its emphasis on observation, 
reflection, and approaching children as writers.

ISBN-13: 978-0-325-04294-7
ISBN-10: 0-325-04294-2
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How Content Coaching 
Transforms Teaching & Learning
How Content Coaching

Foreword by Jim Knight

How can teacher leaders cultivate an adult learning 
environment that will upgrade teaching capacity 

systemwide and ultimately improve student learning in 
every classroom? Lucy West and Toni Cameron turn de-
cades of experience designing and implementing coach-
ing initiatives into a practical resource for transforming 
school culture and inspiring true learning at every level. 

Agents of Change provides coaches, administrators, 
and teacher leaders with speci� c techniques, tools, and 
strategies for working with individual classroom teachers 

to plan and co-teach lessons, re� ect on them a� erward, 
and � nd evidence of student learning. Lucy and Toni ar-
gue that when we infuse rich learning conversations into 
the professional discourse via coaching, study lessons, 
and regular meeting times for professionals to work col-
laboratively, we’re able to examine what it takes on a day-
to-day basis to reach every student in our classrooms. 
Free video clips show the transformative potential of 
content coaching to improve both teacher and student 
learning on a school-wide level.

“Jf education is to be the learning profession, then we must walk the walk 
of learners. The bottom line is not perfection, constant success, and high 
test scores. The bottom line is creating a culture in which learning, innova-
tion, and collaboration are the norms—a learning culture. When adults 
in schools create such environments, children will thrive.”

—Lucy West and Antonia Cameron
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Lucy West is the founder and director 
of Metamorphosis Teaching Learning 
Communities. Formerly the director of 
mathematics instruction in New York 
City’s Community School District 2, 
Lucy also served as deputy superinten-
dent of curriculum and instruction, 
grades K–12, for nearly 200 schools in 
New York City’s Region 9.

Antonia Cameron is a master coach for 
K–6 mathematics at Metamorphosis. 
Former co-director of Mathematics in 
the City, a national center for profes-
sional development at � e City College 
of New York, Toni is coauthor of numer-
ous facilitator guides and Contexts for 
Learning unit books.

“ we must walk 
the walk of learners.”

Both authors are nationally known “coaches of coaches” and speakers on professional development practices.
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