
A Supplemental Literacy 
Resource for Grades 3–5
Stories with pull. Instruction with purpose. 
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The Books They Love with the 
Literacy Skills They Need
New York Times bestselling author Kwame Alexander brings his award-winning storytelling into the 
classroom with a supplemental literacy resource for grades 3–5. Combining explicit instruction with 
fast-break stories that will engage and delight, these 36 chapter books and their corresponding lessons 
allow students to explore the events that precede The Crossover. 

Kwame Alexander’s The Crossover Literacy offers realistic, multidimensional storytelling, providing 
essential exposure to grade-level whole books alongside lessons aligned to a research-based scope 
and sequence in phonics, fluency, vocabulary and word analysis, and comprehension.

Explore this Overview Brochure to discover:

•	 The need that inspired this supplemental literacy resource

•	 How The Crossover Literacy supports a student’s literacy journey during a pivotal time

•	 The impact of a beloved author and relevant, relatable books

•	 The power of high engagement paired with explicit instruction

•	 The essential components

•	 The research-based scope and sequence and the academic team behind the instructional design
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The Need for The Crossover Literacy
The intermediate grades present a pivotal opportunity

Grades 3–5 signal a significant shift for students as they prepare for middle school. Students begin 
to put the foundational skills they’ve learned to work in longer, more complex texts. They’re asked 
to follow ideas and synthesize information across pages, to stay with characters across chapters, all 
while growing vocabulary, deepening comprehension skills, and developing stamina. 

To keep progressing, students need BOTH:

•	 The literacy skills to take on increasingly complex literacy tasks

•	 The desire to keep turning the page

Few know the pull of a great story like Kwame Alexander.

The power of a great story with explicit 
instruction
When teachers bring irresistible stories and relatable, complex characters to the table alongside 
explicit instruction, students have the potential to unlock literacy skills and grow their reading 
identities in ways that will shape them far beyond academics.

Award-winning. 
Best selling.
A writer whose words have invited 
young people to laugh, to wonder, 
to feel—and—to turn the page.
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An Award-Winning Author
With a voice that leaps off the page

For decades, Kwame Alexander has been doing something remarkable: writing books young people 
want to read.

His stories have rhythm. Humor. Heart. Characters who feel like people you know. Experiences that 
are relevant and relatable. And a voice that knows when to make you laugh, when to make you 
think, and when to leave you wondering what comes next.

A groundbreaking partnership

The Crossover Literacy presents a fresh way of looking at the partnership between classroom 
teachers and children’s book authors, harnessing the power of both to offer students deeply 
engaging texts alongside explicit instruction they need to advance as readers. 

Engagement matters deeply in The Crossover Literacy. Because Kwame’s storytelling isn’t simply 
wrapped around the instruction. Students enter through story, connect with characters and ideas, 
and stay to see where the story takes them.

The Crossover Literacy taps into Kwame’s high-energy, 
incredibly creative voice, both on and off the page. 

Through “Warm Up with Coach Kwame” videos, he 
introduces students to each book’s themes, characters, 
and gets them excited about what’s ahead—without 
giving away where the story will take them.

The story becomes more than the hook—it becomes the 
place where literacy skills get put to work.

Watch a Sample "Warm Up 
with Coach Kwame" Video! 
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From Curiosity to Growing Literacy Skills
The story pulls them in. Explicit instruction builds the skills to take 
them further.

CU
RI

OS
IT

Y

EXPLICIT INSTRUCTION

GROWING LITERACY SKILLS

First, there’s curiosity. A character catches a student’s attention. A question needs an answer. A 
world feels close enough to step inside but big enough to discover something new. 

CURIOSITY

When students can read the words on the page and care what happens next in a story, the text on 
the page is no longer intimidating. One chapter leads to another and students grow new literacy 
skills across authentic whole-book experiences, without even realizing it. Bolstered by these skills, 
students are able to access text deeper than before, forming connections, following characters, 
relationships, and ideas as they develop across chapters.

EXPLICIT INSTRUCTION

The explicit instruction at the heart of The Crossover Literacy supports students every step of 
the way, through lessons grounded in the research-based Scope and Sequence with instructional 
scaffolds teachers can use to meet the needs of each student. In addition, paired nonfiction articles 
and student writing journals accompany every chapter book, providing opportunities to reinforce 
and grow grade-appropriate literacy skills.

GROWING LITERACY SKILLS
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Series Components
36 Trade-Style Chapter Books (12 per grade-level collection)

•	 The chapter books are written at grade level, with opportunities to scaffold instruction 
throughout every lesson, aligned to grade-level Lexile, ATOS, and Flesch-Kincaid readability 
measures.

•	 6 Main Characters: Students meet six recurring characters through relevant and relatable stories 
centered around friendship, family, sports, school—and everything that happens in between.

ledge, weighed down by speckled pebbles to keep the wind from ruffling its pages, is beckoning, so I pick it up, squinting at words that have been scrawled and erased countless times to the point that they’re now basically illegible.
Another forcible strum produces not only more discomfort but a sour note, at the precise moment Dad appears on the porch, gripping a steaming mug of coffee and observing, through a massive yawn, “Hey, you’re improving!”

I grimace. “I guess. But I still don’t sound like Mrs. Temple.”
Dad taps my head gently. “Say that again?”

I mumble, “All right. I don’t sound like 

7

strum. How long is this going to hurt? 

I struggle sometimes to remember that 

forming calluses means progress; real 

musicians earn all their calluses.

Mrs. Temple has taught me a few simple 

tunes, a helpful educational tool, I suppose, 

but I really want to compose something 

original. My journal, perched on the porch 
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Big grills,
little grills,
gas grills,
electric grills,
and tools—
lots of tools—
and gadgets
for his new grill.
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“Let’s go, Josh!”

my twin

brother,

Jordan,

calls out 

Fourth of July morning 

as Dad
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Teacher’s Guide 

•	 Lessons aligned to a research-based scope and sequence focused on grade-level Phonics, 
Fluency, Vocabulary and Word Analysis, and Comprehension

•	 Implementation guidance and pacing to support flexible use across whole class or small 
group instruction

•	 Formative and summative assessment and support with progress monitoring

• Provide students with Word List 4. Remind students that reading words 
automatically helps them read with accuracy, appropriate rate and focus on 
the meaning of the text. Have partners reread the words several times to build 
automaticity and support fluent reading. 

Transition to Reading
THINK BACK  “Let’s think back to what happened in Chapter 1. Who did Meems 

bring home with her, and how did Ben feel about seeing him?”
SET A PURPOSE  “Let’s read Chapter 2 to find out why Meems decides to help 

Vondie.”

DURING READING
APPLICATION OF SKILL  As students read Chapter 2, encourage them to pay 

attention to how the characters are feeling and how punctuation helps convey those 
feelings. Encourage students to use prosody by matching their voices to the meaning 
of the text.
MONITOR FLUENCY  As students read Chapter 2, circulate to monitor fluency, 

using the Fluency Checklist. Ask students to read aloud quietly as you listen for 
accuracy, appropriate rate, and prosody.

AFTER READING
• Engage students in discussion about Chapter 2: “Why does Meems decide to help 

Vondie? How do Ben and Meems feel differently about helping Vondie?”
• Monitor students’ comprehension using the Comprehension Checklist.

SCHOOL–HOME CONNECTION
Encourage students to give a “fluency performance” at home by reading a familiar chapter 
aloud to a family member, caregiver, friend, pet, or stuffed animal. Invite students to read 
accurately, use a smooth rate, and bring the characters to life with expression.

CORRECTIVE FEEDBACK
Acknowledge what students 
did correctly, then guide them 
back to the character feelings 
or punctuation that support 
fluent reading. For example: “You 
identified how Vondie is feeling. 
Now reread his words and let 
your voice match that feeling.” 
Have students apply the corrected 
strategy and reread the passage.

GOAL 2 SUPPORT
Begin with selected words from 
Word List 4. Model reading each 
word accurately and smoothly. 
Invite students to repeat the word 
after you, matching your rate and 
accuracy. Then guide students to 
reread the words in groups of three 
or four, focusing on reading the 
words smoothly and automatically 
without stopping to sound out 
individual phonemes.

5Thread: The Unwelcome Guest • Lesson 2 

LESSON 2 • Fluency  15–30 minutes

GOALS
• Read a fiction text with accuracy, appropriate rate, and prosody.
• Read multisyllabic words with closed syllables and consonant blends and digraphs with automaticity.

In this lesson, students will 
read Chapter 2.

BEFORE READING

Teach and Model
“Today we will learn to read with accuracy, appropriate rate, and prosody so 
that we can focus on understanding and enjoying what we read.”

• Display an excerpt from Chapter 2: Meems answers back, “No. But that doesn’t 
mean we shouldn’t. Come on, he’ll think we’ve left him.” I whisper, “A boy can wish.”

• Read the passage word-by-word in a flat voice. Intentionally misread several 
words.

“Did that sound like strong reading? Would that kind of reading help me 
understand this part? Why or why not?” 

“Strong readers read with accuracy, appropriate rate, and prosody. To read with 
accuracy means to read the words correctly, as they are written. If I come to 
a word I don’t know, I can use my decoding skills to read it correctly. Strong 
readers also read with an appropriate rate. This means they do not read too 
fast or too slow, but rather, at a smooth, steady pace.” 

“Finally, strong readers read with prosody. Prosody means reading in a way 
that shows the meaning of the text. Readers read with prosody by reading 
words together in phrases that make sense, paying close attention to 
punctuation, and using their voice to match what is happening in the text.”

• Demonstrate reading with prosody, emphasizing natural phrases, pauses caused 
by punctuation, and the expression of the excerpt. After reading, debrief how you 
knew to read each part. 

“As I read, I worked to read in meaningful phrases, grouping words like 
‘Meems answers back’ or, ‘Come on,’ based on the words in the text and the 
punctuation I saw. I also worked to read with expression, thinking about 
how the characters would feel and talk if this were happening in real life. 
For example, Meems sounds caring, so I used a calm, gentle voice when she 
was talking, and later, when the text said that ‘Ben whispered,’ I lowered my 
voice.”

Practice Together
• Guide students to chorally read the excerpt with accuracy, appropriate rate, and 

prosody. Remind students to read the words correctly, use a smooth rate, and 
match their voices to the characters’ feelings. Invite students to chorally reread 
the excerpt two or three times, focusing on making their reading sound smooth, 
natural, and expressive. “Our reading should sound like how people talk in real 
life.”

Student Practice
• Ask partners to take turns reading the excerpt aloud, making their reading sound 

smooth and natural, like how people talk in real life. Remind students to read 
the words accurately, use an appropriate rate, and read with prosody by paying 
attention to punctuation and the characters’ feelings.

GOAL 1 SUPPORT
Select dialogue from Chapter 2 
and guide students through a 
fluency think-aloud. Ask: “Who is 
speaking? How is the character 
feeling? What punctuation do you 
notice?” Discuss how the character’s 
feelings and the punctuation 
can help readers know when to 
pause, change their voice, or add 
expression. Model fluent reading of 
the sentence, then invite students to 
echo read and reread the sentence 
using appropriate expression and 
phrasing.

MULTILINGUAL LEARNERS
Select dialogue from Chapter 2 
and discuss the meaning of feeling 
words such as excited, frustrated, 
caring, or encouraging. Display 
pictures or emotion cards that 
represent each feeling and invite 
students to match the feeling words 
to the visuals. Provide sentence 
frames such as “The character 
feels ___.” and “The character says 
___, so I think he/she feels ___.” 
Then model how to adjust voice, 
expression, and phrasing to match 
the character’s feelings.

4 The Crossover Literacy • Teacher’s Guide to Collection 1
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A Closer Look at the Teacher’s Guide
Instructional Scaffolds to Support Each Student

Each lesson is thoughtfully designed to provide explicit instruction through the gradual release of 
responsibility model. Lessons combine direct teaching with authentic opportunities for students to 
practice and apply new skills in connected and purposeful ways.

LESSON 1 • Phonics  15–30 minutes

GOALS
• Read and spell multisyllabic words with closed syllables and consonant blends and digraphs.
• Read multisyllabic words with closed syllables and consonant blends and digraphs with automaticity.

In this lesson, students will 
read Chapter 1.

BEFORE READING

Teach and Model
“Today, we will learn to read and spell multisyllabic words with closed syllables 
and consonant blends and digraphs so that we can read words in our books 
and spell them in our writing. Closed syllables have one vowel followed by 
one or more consonants. In these syllables, since the consonant closes in the 
vowel, the vowel usually spells its short sound. A digraph is two letters that 
spell one sound, such as ch, /ch/; sh, /sh/; or ck /k/. A blend is two or more 
consonants where each letter sound is heard and blended together quickly, 
such as pr; gr; or st (model how to blend these sounds together quickly).”

“Today, we will use what we know about closed syllables and consonant 
digraphs and blends to help us read and spell multisyllabic words.”

• Display these words: pickup, impress.
• Model reading the word pickup.
“When I come to a long word, I can use a few steps to figure out how to read 
it. First, I look for the vowels to help me know how many syllables there 
are. I see the vowels i and u. Since I see two vowels that are separated by 
consonants, I know there are two syllables. Next, I count the consonants 
between the vowels. I see two consonants, c and k. When there are two 
consonants between vowels, I can usually divide between the consonants. 
Before I divide, I check to see whether the consonants form a digraph or 
a blend. Because digraphs and blends stay together, I keep those letters 
together when dividing the word.”

• Mark the word: pick | up
“Then, I work to read each syllable. The first syllable has the vowel i followed 
by consonants, so I know it is a closed syllable. In a closed syllable, the 
vowel usually spells its short sound. The vowel i spells /ĭ/. Now I can read the 
syllable: /p/ /ĭ/ /k/, pick. The second syllable has the vowel u followed by a 
consonant, so it is also a closed syllable. So, in this word, the vowel u spells 
/ŭ/, /ŭ/ /p/, up. Now I blend the syllables together: pick…up, pickup.”

• Model with the word impress. Point out the pr blend and how it stays together
when dividing the syllables (im|press).

• Model spelling these words: himself, finish. Say the word and each syllable
(him|self, fin|ish). Note that there are two closed syllables because you can hear
two short vowel sounds and both are followed by a consonant. For the first
syllable, segment the sounds and write the letter(s) that represent each sound.
Point out the digraphs and blends. Repeat for the second syllable. Blend the
phonemes to read each syllable, then blend the syllables together and read the
word.

• Erase the words pickup and impress.

GOAL 1 SUPPORT
Provide practice with closed, single-
syllable words that contain digraphs 
and blends: chat, shuck, stuck, 
spend, think, trash, this, lost, swung, 
grab. Guide students to identify the 
vowel and any digraphs or blends in 
each word. Ask students to identify 
the word as a closed syllable and 
determine the vowel sound. Then, 
ask students to blend the phonemes 
to read the word. 

MULTILINGUAL LEARNERS
Use Elkonin boxes with single-
syllable words that contain 
consonant blends and digraphs from 
the lesson (for example, pick, chick, 
press, and self). Guide students to 
segment the phonemes and identify 
the letters that spell each sound. 
Then display visual syllable cards 
for him|self, chick|en, pick|up, and 
im|press. Ask students to blend the 
sounds in each syllable and then 
blend the syllables together to 
read each word. Provide sentence 
frames such as “I see the vowels ___ 
and ___.”, “I see the blend/digraph 
___.”, and “I blend the syllables ___ 
and ___, so the word is ___.” After 
reading the words, discuss their 
meanings and invite students to use 
them in oral sentences. 

2 The Crossover Literacy • Teacher’s Guide to Collection 1

Support for 
Multilingual 
Learners include 
suggested prompts 
and resources to 
help MLLs reach the 
lesson goals.
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Practice Together
• Guide students to read himself (him|self) and finish (fin|ish) using the following 

prompts: “Find the vowels. Are there consonants between them? Do you see a 
digraph or blend? Divide the word into syllables. Are these closed syllables? 
How do you know? Read each syllable and blend the syllables to read the word.”

• Guide students to spell pickup and impress. Students should say each syllable, 
segment the sounds in each syllable, and write the letter(s) that represents each 
sound. Invite students to blend the sounds in each syllable, blend the syllables 
together, and read the word they spelled.

Student Practice
• Provide students with Word List 4. Ask partners to take turns reading the words 

with automaticity. Explain that readers who read with automaticity can read 
words accurately, smoothly, and without stopping to sound out every word. Invite 
students to reread the word list several times to build automaticity. Remind 
students to use the decoding steps they learned if they need help reading a word.

• Dictate 2–3 words from the list as students write them on a whiteboard or paper. 
Invite partners to compare and discuss their spellings. Remind students to say 
each syllable, segment the sounds in each syllable, and write the letter(s) that 
represent each sound. Make sure students blend the sounds in each syllable, blend 
the syllables together, and read the word they spelled.

Transition to Reading
• Introduce and preview the book. 
• Show and discuss the Warm Up with Coach Kwame video and the Meet Ben video 

to introduce or re-introduce the character to students.
SET A PURPOSE  “Let’s read Chapter 1 to learn about the characters in this 

book.”

DURING READING
APPLICATION OF SKILL  As students read Chapter 1, encourage them to pay 

attention to their accuracy when reading closed syllable multisyllabic words that 
contain blends and digraphs. If they encounter a word they do not know, remind 
them to use the syllable pattern and steps they have learned to read the word.

AFTER READING
• Engage students in discussion about Chapter 1: “Who are the main characters in 

Chapter 1 and how do they know each other? What do we learn about Ben?”
• Monitor students’ comprehension using the Comprehension Checklist.

SCHOOL–HOME CONNECTION
Scavenger Hunt: Encourage students to explore their home or local community with a 
family member, caregiver, or friend. Invite students to search for and write single-syllable 
or multi-syllable words they see that contain either a consonant blend or digraph. 

CORRECTIVE FEEDBACK
Acknowledge what students did 
correctly, then guide them back to 
the decoding or encoding process. 
For example: “You identified the 
vowels correctly. Now let’s look 
at the consonants between the 
vowels and decide where to divide 
the word into syllables.” Have 
students apply the corrected step 
and reread or respell the word.

GOAL 2 SUPPORT
Beginning with closed, single-
syllable words that contain 
digraphs and blends (much, neck, 
Chuck, fresh, dusk, stem, then, 
rest, them, thing), ask students to 
reread the words several times to 
build accurate and smooth word 
recognition without sounding out 
every phoneme. Then, provide 
selected words from Word List 4 and 
invite students to reread the words 
multiple times.

3Thread: The Unwelcome Guest • Lesson 1 

Every lesson 
contains a 
School–Home 
Connection 
activity for 
students to do 
with caregiver 
or family 
member.

The Corrective Feedback boxes 
provide language teachers can use 
to guide students.

Goal Support for 
students needing 
more practice 
with the lesson’s 
instructional 
strand (i.e., 
phonics, fluency, 
comprehension, 
etc.) is included 
for each lesson.
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Student Journals and 
Nonfiction Articles

•	 Student Journal pages with prompts 
and space for students to write in 
response to what they’re reading

•	 Authentic opportunities for students 
to put pencil to paper and become 
a writer or poet themselves with a 
culminating writing experience 
per book

•	 Paired nonfiction articles (1 per 
book) correspond to the chapter 
book, providing students the 
opportunity to learn about nonfiction 
text features, apply reading skills 
to nonfiction texts, and build their 
knowledge

Digital Resources 

•	 Both teachers and students gain access to 
a wealth of connected digital resources 
that extend learning, including:

•	 eBooks with audio for each of the 36 trade 
books, with at least 1 voiced by Kwame 
per grade

•	 “Warm- Up with Coach Kwame” videos 
(1 per book) that introduce students to 
the world of each story and build student 
excitement

•	 Fandom Short Videos that extend the 
world of the story for students through 
character studies, connections beyond the 
page, and more

level. Sometimes families rearrange 

bedrooms or divide one room into 

two. These changes can help everyone 

get along.

But what happens when people 

from three different generations have 

different ideas about how to spend a 

Saturday? Some people prefer quiet 

alone time. Others like activities 

that are noisy and messy. Finding a 

compromise can be a challenge, but 

it can also be a lot of fun. Having 

family so close means there is always 

someone to talk to and do things with.

No matter how their space is 

shared, people in multigenerational 

homes can stay connected and care 

for one another.

A SMALL SOLUTION
Tiny homes are a growing 

housing option. These small 

homes are built on the same 

property as a larger home. They 

give family members a place 

to live nearby while still having 

their own space. Tiny homes 

can include their own kitchen, 

bathroom, and living area—all in 

a space much smaller than the 

average American home.

REASONS WHY PEOPLE CHOOSE 
MULTIGENERATIONAL LIVING

U.S. MULTIGENERATIONAL 
HOUSEHOLDS

cost

lifestyle

caregiving

life transition

WORDS TO KNOW
generations: groups of family 
members who are about the same age

Over 7% of U.S. 
households are 

multigenerational.

Participants could choose more than one reason.
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Many households around the world 

include several generations 

living together. This is called 

multigenerational living—a way 

for families to share responsibilities 

and support each other. While this 

arrangement can bring challenges, 

families choose it for several reasons.

Multigenerational living is part 

of the culture in Asia and Latin 

America. Living with family of all 

ages is a way for everyone to stay 

connected and make sure everyone 

gets the care they need.

BENEFITS OF SHARING A HOME
This style of living was once less 

popular in the United States and 

Europe. However, more people are 

trying it out for a few reasons. First, 

apartments and houses are becoming 

increasingly expensive. It is easier 

to split bills between several adults. 

Second, sometimes grandparents help 

take care of kids. Other times, the 

grandparents need help from younger 

family members. Finally, families see 

it as a way to strengthen family ties.

BALANCING FAMILY NEEDS
Having everyone living under 

one roof may take planning. All 

family members need space to sleep, 

relax, and have some privacy. Older 

adults might need to live on a single 

By Mari Bolte
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Under One Roof

Families from different generations 
can share one home.

LIVING TOGETHER
Imagine coming home from 

school to grandparents, 

aunts, uncles, and cousins.

THE UNWELCOME 
GUEST

THIS JOURNAL BELONGS TO

Components
Additional Student Resources
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What is a Book Thread?
The components of The Crossover Literacy—from the lessons to the fiction chapter books to the 
nonfiction articles and journals—seamlessly weave together to form a cohesive instructional arc of 
10 lessons. Each group of 10 lessons and their accompanying resources is called a thread.

Each thread of 10 lessons contains: 

•	 6 lessons to accompany the fiction book (1 lesson per chapter)

•	 2 lessons to accompany the nonfiction article

•	 2 lessons for a culminating writing activity
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A Sample Book Thread: The Unwelcome Guest

Meems keeps going. “So I left a message 

for his mom. She’s on a work trip. I’m sure 

it’s busy at NASA® these days. I always 

said she had her head in the clouds. 

Now she gets paid to do it. Good for her, 

but that means Vondie’s at his dad’s until 

she comes home.”

I shrug. “So?”

16 17
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I get a little too close to the ladder. 

Something slimy falls. It hits my neck. 

I yelp and wipe it off as fast as I can.

Biggie calls, “Sorry about that, Ben.”

I wish I was inside. The air smells nice 

there. But I said I would keep an eye on 

Biggie. He does too much.

6 7
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bedrooms or divide one room into 

two. These changes can help everyone 

get along.

But what happens when people 

from three different generations have 

different ideas about how to spend a 

Saturday? Some people prefer quiet 

alone time. Others like activities 

that are noisy and messy. Finding a 

compromise can be a challenge, but 

it can also be a lot of fun. Having 

family so close means there is always 

someone to talk to and do things with.

No matter how their space is 

shared, people in multigenerational 

homes can stay connected and care 

for one another.

A SMALL SOLUTION
Tiny homes are a growing 

housing option. These small 

homes are built on the same 

property as a larger home. They 

give family members a place 

to live nearby while still having 

their own space. Tiny homes 

can include their own kitchen, 

bathroom, and living area—all in 

a space much smaller than the 

average American home.

REASONS WHY PEOPLE CHOOSE 
MULTIGENERATIONAL LIVING

U.S. MULTIGENERATIONAL 
HOUSEHOLDS

cost

lifestyle

caregiving

life transition

WORDS TO KNOW
generations: groups of family 
members who are about the same age

Over 7% of U.S. 
households are 

multigenerational.

Participants could choose more than one reason.

7Image credits: TK

40%
28%

25%
15%

Many households around the world 

include several generations 

living together. This is called 

multigenerational living—a way 

for families to share responsibilities 

and support each other. While this 

arrangement can bring challenges, 

families choose it for several reasons.

Multigenerational living is part 

of the culture in Asia and Latin 

America. Living with family of all 

ages is a way for everyone to stay 

connected and make sure everyone 

gets the care they need.

BENEFITS OF SHARING A HOME
This style of living was once less 

popular in the United States and 

Europe. However, more people are 

trying it out for a few reasons. First, 

apartments and houses are becoming 

increasingly expensive. It is easier 

to split bills between several adults. 

Second, sometimes grandparents help 

take care of kids. Other times, the 

grandparents need help from younger 

family members. Finally, families see 

it as a way to strengthen family ties.

BALANCING FAMILY NEEDS
Having everyone living under 

one roof may take planning. All 

family members need space to sleep, 

relax, and have some privacy. Older 

adults might need to live on a single 

By Mari Bolte
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Under One Roof

Families from different generations 
can share one home.

LIVING TOGETHER
Imagine coming home from 

school to grandparents, 

aunts, uncles, and cousins.

LESSON 9 • Culminating Writing  15–30 minutes

GOALS
• Demonstrate engagement and excitement for writing.
• Generate ideas, plan, and begin drafting a writing piece. 

BEFORE WRITING
“As readers, we’ve explored ideas through the book and the article. Today, 
we’ll use those ideas as inspiration for our own writing, and at the end of this 
writing experience, we’ll hold a Mic Drop! Celebration where you will get to 
share your writing with others.”

“No one else in this room thinks exactly like you. No one else has your 
experiences, your imagination, or your perspective, and that’s what makes 
your writing special. So today, we will read a few questions that will spark an 
idea, and then it will be up to you to make it your own!”

“Let’s take a look at the questions and start thinking like authors.”
• Read the three Mic Drop! questions from the Journal aloud.

• Question 1: The story isn’t over yet! What happens next? Imagine the next 
conversation, the next challenge, the next surprise, or the next chapter in Ben 
and Vondie’s story. 

• Question 2: Be inspired by the text. In the story, Biggie says, “Everyone hurts. 
We all need to be seen and heard.” What does this mean to you?  

• Question 3: Imagine you suddenly landed inside the story. Would you help a 
character? Start a new adventure? Cause a little trouble? Change the ending? 
What happens?

• Encourage students to share their reactions with a partner and select a question to 
write about. Then, give partners time to discuss their ideas. 

DURING WRITING
“You are authors. Authors imagine new possibilities, take risks with ideas, and 
bring their thoughts to life with words. We can’t wait to hear what only you 
can write at our Mic Drop! Celebration. You might make your audience laugh, 
surprise them, help them think in a new way, or tell a story they’ll remember!”

• Invite students to read the first Tip from Coach Kwame in their Journal for 
inspiration and writing advice.  Explain that there is an optional blank page to 
help collect and organize their thoughts, sketches, questions, interesting words, 
possible scenes, or ideas they want to explore.

AFTER WRITING
• Ask students to find a stopping place in their writing. Remind them that they will 

have time to complete their writing another day.

SCHOOL–HOME CONNECTION
Invite students to discuss the question they chose with a family member. They might share 
the ideas they’ve developed so far and tell what they are excited about in their writing.

WRITING SUPPORT 1
Use a Quick-Fire Warm-Up to spark 
ideas and build excitement before 
writing. Present 3–4 “What If?” 
questions connected to the prompts 
and invite students to turn and talk 
with a partner: “What if Ben and 
Vondie could hear each others’ 
thoughts? What if you could talk 
to Ben? What advice would you 
give him? What if you could spend 
one day with a character from the 
book? What if one event in the 
story happened differently?”

WRITING SUPPORT 2
Use open-ended questions to 
encourage students to revisit 
key ideas from their reading and 
generate ideas for writing. “What 
part of the story has stayed with 
you the most? Which character 
would you most like to talk to? 
Why? What is one important 
idea from the book or article 
that stands out to you? What 
connection can you make between 
the book and the article? What is 
something you’re still wondering 
about?”

MULTILINGUAL LEARNERS
Use the blank planning pages in 
the Journal to co-create graphic 
organizers that work best for the 
question students choose. This 
might be a two-column t-chart, a 
timeline, a main idea box with room 
for supporting details, a cause and 
effect flow chart, or a story map 
with space for characters, setting, 
and events.
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Thread:THE UNWELCOME GUEST

FICTION BOOK: The Unwelcome Guest
Author: Mari Bolte • Character Voice: Ben
Summary: Ben, who lives with his grandparents Biggie and Meems, feels 
threatened by the daily visits from his enemies’ best friend, Vondie, to his house.

VIDEOS
Warm Up with Coach Kwame 
Fandom Short Video: Meet Ben

NONFICTION COMPANION ARTICLE: “Under One Roof” 
Summary: “Under One Roof” is about the growing number of families who have 
blended living situations, where multiple generations live in the same home.

LESSON 1  
Phonics .......................................................................................................... 2

LESSON 2  
Fluency .......................................................................................................... 4

LESSON 3  
Comprehension Strategy .............................................................................. 6

LESSON 4  
Vocabulary and Word Analysis ..................................................................... 8

LESSON 5  
Comprehension Literary Skill ..................................................................... 10

LESSON 6  
Vocabulary and Word Analysis ................................................................... 12

LESSON 7  
Comprehension Nonfiction Skill ................................................................. 14

LESSON 8  
Vocabulary and Word Analysis ................................................................... 16

LESSON 9  
Culminating Writing ................................................................................... 18

LESSON 10  
Culminating Writing ................................................................................... 19

1Thread: The Unwelcome Guest

THE UNWELCOME 
GUEST

THIS JOURNAL BELONGS TO

MIC DROP!
Let your reading inspire your writing. Choose the format that best fits 

your ideas, such as a story, letter, poem, journal entry, article, speech, or 

another piece of writing. Use your imagination, share your unique voice, 

and write something only YOU can create!

��The story isn’t over yet! What happens next? Imagine the next 

conversation, the next challenge, the next surprise, or the next 

chapter in Ben and Vondie’s story.

��Be inspired by the text. In the story, Biggie says, “Everyone hurts. We 

all need to be seen and heard.” What does this mean to you?

��Imagine you suddenly landed inside the story. Would you help a 

character? Start a new adventure? Cause a little trouble? Change the 

ending? What happens?

UP NEXT: Planning Page

10

This journal belongs to YOU. It’s a place 

to think, wonder, explore new ideas, and 

create. As you read and write, take your time, 

be curious, and see where your thinking leads 

you. Every piece of writing is a chance to 

grow as a reader, thinker, and writer.

Chapter Book

Nonfiction Article Teacher’s Guide with Lessons

Student Journal 
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Explicit, Systematic Instruction
Stories open doors to what’s possible. 
Great instruction helps students walk through them.

Explicit Instruction follows the Gradual Release of Responsibility Framework.

Teach and Model (I DO)
Explicitly teach new skill or concept and 

demonstrate how to apply it.

Practice Together (WE DO)
Teacher and students practice the same skill or 

concept together.

Student Practice (YOU DO)
Students independently apply the same skill or 

concept that was taught and practiced.

10 Lessons accompany each chapter book and nonfiction article thread in the Teacher’s Guides, 
providing explicit skills instruction with opportunities for application and review. 
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Scope and Sequence
The research-based Scope and Sequence gives teachers a clear view of grade-appropriate skill 
development across comprehension, phonics, vocabulary and word analysis, and fluency. The below 
provides a small sample of the complete scope and sequence by showing how each literacy skill is 
developed across just 3 of the 36 books in the series.

Scope and Sequence Sample 

Title Phonics Fluency
Vocabulary and 
Word Analysis

GRADE 3 Sample Text

The 
Unwelcome 
Guest

Read and spell 
multisyllabic words with 
closed syllables with 
consonant blends and 
digraphs.

Read multisyllabic 
closed-syllable words 
with consonant blends 
and digraphs with 
automaticity. 

Read text with accuracy, 
appropriate rate, and 
prosody.

Identify and use base 
words & inflectional 
endings (-s, -es, -ed, -ing) 
with and without spelling 
changes.

GRADE 4 Sample Text

Celebration Read and spell 
multisyllabic words with 
vowel team syllables 
(a/e).

Read multisyllabic words 
with vowel team syllables 
with automaticity.

Read text with accuracy, 
appropriate rate, and 
prosody.

Use common Greek and 
Latin affixes and roots as 
clues to meaning (struct, 
port, dict, rupt, spect).

GRADE 5 Sample Text

The Missing 
Journal

Read and spell 
multisyllabic words with 
final stable syllables (-tle, 
-dle, -ble, -ple, -gle).

Read multisyllabic words 
with final stable syllables 
with automaticity. 

Read text with accuracy, 
appropriate rate, and 
prosody.

Identify and use common 
derivational suffixes 
(-ful, -less, -ment, -ness, 
-able/-ible).
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Title Phonics Fluency
Vocabulary and 
Word Analysis

GRADE 3 Sample Text

The 
Unwelcome 
Guest

Read and spell 
multisyllabic words with 
closed syllables with 
consonant blends and 
digraphs.

Read multisyllabic 
closed-syllable words 
with consonant blends 
and digraphs with 
automaticity. 

Read text with accuracy, 
appropriate rate, and 
prosody.

Identify and use base 
words & inflectional 
endings (-s, -es, -ed, -ing) 
with and without spelling 
changes.

GRADE 4 Sample Text

Celebration Read and spell 
multisyllabic words with 
vowel team syllables 
(a/e).

Read multisyllabic words 
with vowel team syllables 
with automaticity.

Read text with accuracy, 
appropriate rate, and 
prosody.

Use common Greek and 
Latin affixes and roots as 
clues to meaning (struct, 
port, dict, rupt, spect).

GRADE 5 Sample Text

The Missing 
Journal

Read and spell 
multisyllabic words with 
final stable syllables (-tle, 
-dle, -ble, -ple, -gle).

Read multisyllabic words 
with final stable syllables 
with automaticity. 

Read text with accuracy, 
appropriate rate, and 
prosody.

Identify and use common 
derivational suffixes 
(-ful, -less, -ment, -ness, 
-able/-ible).

Comprehension 
Strategy

Literary Skill Nonfiction Skill

Infer and Visualize Explain the problem and solution in 
a story with accurate details.

Identify the main idea and 
supporting details in a section 
of text.

Ask and Answer Questions Determine the meaning of unknown 
words using context clues.

Determine the meaning of 
domain-specific vocabulary 
using context and text features.

Ask and Answer Questions Determine the meaning of unknown 
words using context clues.

Determine the meaning of 
domain-specific vocabulary 
using context and text features.
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Lesson Framework
The order and arrangement of lessons follows a consistent pattern aligned to The Crossover 
Literacy’s Scope and Sequence to ensure well-rounded instruction across each pillar of literacy. 

Fiction Book Lessons

•	 Lesson 1: Phonics

•	 Lesson 2: Fluency

•	 Lesson 3: Comprehension Strategy

•	 Lesson 4: Vocabulary and Word Analysis

•	 Lesson 5: Comprehension Literary Skill

•	 Lesson 6: Vocabulary and Word Analysis

6 lessons per thread relate to the fiction text with 
goals identified from the scope and sequence

2 lessons per thread relate to the paired  
nonfiction article

The thread culminates with 2 lessons 
devoted to a writing activity

Nonfiction Article (Student Journal)

•	 Lesson 7: Comprehension Nonfiction Skill

•	 Lesson 8: Vocabulary and Word Analysis

Culminating Writing (Student Journal)

•	 Lesson 9: Culminating Writing

•	 Lesson 10: Culminating Writing
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Built with Literacy Expertise
The Scope and Sequence and Research Base supporting the series were developed with 
guidance from The Crossover Literacy Academic Advisors, including Pam Allyn and JT Torres.

Pam Allyn
Pam Allyn is the founder and Executive Director 
of LitWorld, a nonprofit organization dedicated 
to strengthening children, families, and their 
communities through literacy and the power of 
stories. Pam is a renowned literacy educator and 
the author of many acclaimed books for both 
educators and parents, as well as the creator of the 
internationally recognized and celebrated World 
Read Aloud Day and many other successful academic 
programs. Pam has received many honors for her 
work, including the James Patterson Page Turner 
Award, The Children’s Village Legacy of Service 
Award, Scholastic’s Reading Champion Award and the 
Kent Willamson NCTE Award, among many others.

JT Torres
Dr. JT Torres directs the Houston H. Harte Center 
for Teaching and Learning at Washington & Lee 
University. He supports teachers and students in 
all contexts, both in and out of the classroom. His 
approach to educational development focuses on 
meaningful relationships with students, teachers, 
and content. He helps educators cultivate critical 
connections with students, building on shared 
interest to achieve important outcomes. He is the 
co-author of How to Use Writing for Teaching and 
Learning and has published numerous studies 
based on his research exploring students’ writing 
identity, equity and justice in teaching and oral 
literacy practices. Torres believes that literacy is an 
inherently inclusive process. 
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Extend the Impact of Your Literacy 
Instruction
A Supplement that Complements your core ELA 
program 
The Crossover Literacy works alongside the literacy instruction already happening in your school, 
providing:

• Engaging whole books with opportunities to practice and apply skills from core instruction in
longer, continuous texts

• Explicit, systematic instruction in phonics, vocabulary and word analysis, fluency, and
comprehension

• Support for building students’ confidence, engagement, and stamina in a critical year of their
reading journey

• Guided opportunities for students to write about what they are reading and creative writing
prompts
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Built for Schools
Made for the people in them
Every school has its own priorities. Every classroom has its own students. The Crossover Literacy 
brings together the structure schools need and the flexibility teachers value.

One Resource. Different Possibilities.

• Whole Class or Small Group: Use lessons in the setting that makes sense for your students

• Focused and Flexible: Use the lesson framework to connect specific literacy needs with
explicit, purposeful instruction and corresponding books and nonfiction articles.

• Complements Your Core: Bring engaging whole books and explicit literacy instruction into
your existing literacy approach.

See where The Crossover Literacy can take students
Learn More at CrossoverLiteracy.com
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